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social business: a business which has its success measured 
by the social good it creates, rather than its monetary profit 

 

Abstract: 
The following action research project is in response to the question: what 
happens when social entrepreneurship and the new capitalism becomes an 
integral part of my classroom curriculum?  This project was born from my 
desire to help my students to “actively engage in the transformation of their 
world”, as Paolo Friere wrote about in Pedagogy of the Oppressed.  By 
following three focus groups of students through our Social Business Project, 
I gathered and analyzed data focusing on students’ sense of engagement, 
empowerment and perseverance.  This project took place in an 8th grade  
project-based learning classroom at High Tech Middle Media Arts in San 
Diego.  I found that a group’s sense of engagement, empowerment and 
perseverance relied most heavily on having a personal connection to a cause, 
creating a plan that was adaptable and flexible, forging meaningful 
community connections, sharing the work load evenly and educating others.  
This action research project includes student and teacher reflections, tips for 
educators and revised lesson plans meant to promote engagement, 
empowerment and perseverance within a service-learning experience.  I want 
this study to inspire you into action. In the end, I have many more questions 
that I am empowered to engage in persevering through with my students. 
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Introduction 
“I am calling on our nation’s governors and state education chiefs to develop standards 
and assessments that don’t simply measure whether students can fill in a bubble on a test, 
but whether they possess 21st century skills like problem-solving and critical thinking, 
entrepreneurship and creativity.” – President Barack Obama 

For two weeks, the smell of fresh salsa filled my classroom.  Twenty-four seats sat facing the front 
projection screen each morning for a mini-lesson on Muhammad Yunus, Kiva.org, Grameen Bank, micro-
financing, social businesses or entrepreneurial strategies.  Within the first couple hours of each school 
day, the seats were empty as my students were at their preparation stations in each of the four corners of 
the room.  Three students smeared maza in cornhusks before lining up mozzarella with jalapenos or 
chicken with homemade mole sauce in a tamale assembly line.  Another student poured lechera into the 
rice warming in the rice cooker for their arroz con leche.  Layers of meat marinated in our freshly 
chopped oranges, green onions, white onion slices, cilantro and Lawry’s seasoning.  Avocados were being 
smashed in every corner – tomatoes chopped, cilantro torn, and tortillas counted and stacked for quick 
taco and burrito assembly.   Health inspectors enforced the “Wash Everything!” Rule.  Student 
accountants argued at the dry erase board over growing math problems to calculate cost, revenue and 
profits from a series of receipts and piles of cash.  While accountants crunched numbers, the managers 
directed the rest of their group as they gathered to schlep barbeques, tents, tables, cash boxes, coolers, 
business cards and posters across the street to our strategically placed business location between the six 
schools in our village at lunch time. 
This was the daily scene of my two-week intersession course called Street Tacos for Peace, and my first 
attempt at creating a social business designed and run by middle-school students (a mixture of 6th, 7th and 
8th grade students who signed up for our two-week social business endeavor).  A social business, as 
defined by Muhammad Yunus (2007), is a business that has the goal of creating a social good rather than 
maximizing profit.  Our social business’ profits all went to entrepreneurs in third world countries through 
www.kiva.org or to a scholarship fund for undocumented high-school student scholarships.  In groups of 
five, students specialized in cooking different types of Mexican food that they sold at lunch.  It was a 
messy, exciting, lucrative (totaling a profit of $625.00) and exhausting two weeks and one that has set the 
stage for my upcoming action-research project.  Basically, during those two weeks, my students and I 
became participants in what Muhammad Yunus refers to as the future of capitalism, or the new capitalism 
(2007). 
Yunus writes that the way capitalism is now, it “takes a narrow view of human nature, assuming that 
people are one-dimensional beings concerned only with the pursuit of profit maximization,” (2007, p. 
18).  Yet, we are not one-dimensional; we are multi-dimensional. Yunus points out that “even the most 
famous capitalists share a wide range of interests and drives, which is why tycoons from Andrew 
Carnegie and the Rockefellers to Bill Gates have ultimately turned away from the game of profit to focus 
on higher objectives,” (2007, p. 19).  In fact, the school where I work, High Tech Middle Media Arts, is a 
charter school that was funded largely by the Gates Foundation.  In essence, I work at a social business set 
up by a world-famous capitalist participating in the new capitalism.  The existence and competition of 
social businesses, bringing “advantages of free-market competition into the world of social improvement” 
is the new capitalism Muhammad Yunus writes about (2007, p. 27).  
My action-research question is: what happens when social entrepreneurship and the “new capitalism” 
become an integral part of my curriculum?  After my experience with Street Tacos for Peace, I have no 
doubt that the answer to that question will always be an exciting and complicated one, but I also am 
almost certain the answer will always depend on the business endeavor.  The classroom will inevitably 
transform itself in different, dynamic ways. I know now that when a classroom is transformed into the 
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preparation room for Street Tacos for Peace, it becomes a fragrant, bustling kitchen.  The next 
transformation of my classroom really depends on the next student-designed social business model. 
I am so excited about the possibility of starting social businesses with middle school students. I am 
hoping that by exploring and participating in social entrepreneurship, my students will further develop 
their creativity, problem-solving, critical thinking and entrepreneurial skills (the skills that Barack Obama 
has identified as essential 21st century skills). I am hoping that my experiences and action/research will 
help get others excited about starting their own social businesses, while avoiding some of the mistakes we 
will inevitably be learning from and reflecting on as we go.  Most importantly, I want to engage and 
empower my students to make real-world, meaningful, positive change while persevering through 
challenges.  
My Over-arching Action/Research Question: What happens when social entrepreneurship and the “new 
capitalism” become an integral part of my curriculum? 

The context 

UNDERSTANDINGS 
“There is no such thing as a neutral educational process.  Education either functions as an 
instrument which is used to facilitate the integration of the younger generation into the 
logic of the present system and bring about conformity to it, or it becomes ‘the practice of 
freedom,’ the means by which men and women deal critically with reality and discover 
how to participate in the transformation of their world.” 
- Richard Shaull from the Introduction to Pedagogy of the Oppressed  

Service-Learning and Social Entrepreneurship in the Classroom and Beyond 
Middle school students are no longer children and not yet adults.  They can be very challenging to work 
with, yet, whenever we put ourselves in their shoes and remember what that stage in our own lives was 
like, they are impossible not to love.  They are full of hormones, dreams, passions, angst, growing pains 
and immeasurable potential.  They are at a critical stage in their development.  As Power, Power, and 
Roney write, “It is precisely in the middle grades that children have the capacity to integrate their sense of 
self with their moral understanding” (2008, p. 2).  Moral understanding is another way of saying an 
understanding of what is “right” and “wrong.” Middle school students are discovering and defining their 
identities and creating clearer visions of who they want to become.  Cognitively, for the first time in their 
lives, they are able to step outside of themselves and really take on someone else’s perspective.  For that 
very reason, the dialogue in middle school classrooms has the potential to become progressively richer 
and more meaningful as students continue to grow and develop cognitively.  Yet, as Paolo Freire explains, 
“Love is at the same time the foundation of dialogue and dialogue itself,” (1982, pp. 77-78). Dialogue is 
not just about verbal conversation; it is a lively exchange of ideas and action that accompanies those 
words.  There must be mutual respect and love for dialogue to take place.  This dialogue must have its 
foundation in love, which can only be achieved if students are able to see themselves and others as loving 
beings with a strong motivation to work together and bring about positive change. 
How do we help our students feel loved and loving?  How do we help foster a sense of civic duty and a 
desire to bring about positive change?  Shore advises, “The most successful efforts to create social change 
are more rather than less inclusive, drawing on the shared strength of not just the experts, but the entire 
community” (1999, p. 265).  How do we help develop a shared, inclusive set of morals that students can 
work together to uphold in their community and beyond?  Not all students naturally describe themselves 
in moral terms or strive for moral excellence.  When college students in a research study were asked to 
describe themselves and who they wanted to become in the future, those who used moral values to 
describe themselves were much more likely to participate in civic activities than those who did not 
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describe themselves in moral terms (Power, Power & LaVoi, 2005).  Perhaps, the first step is developing 
this loving dialogue of sharing our personal moral values and learning from those of others. If middle 
school students can begin defining themselves in these terms as they are developing, then perhaps they are 
more likely to strive for moral excellence – and engage in civic activities –  throughout their lives.  
Perhaps, a positive sense of morality will become a key component of how they define personal success. 
Wade argues that morals and a sense of civic duty cannot be taught through a lecture, “Students do not 
need civic lessons, they need opportunities to practice civic behavior” (1995, p. 16).  Students need the 
opportunity to serve others and to feel the empowerment of affecting real, meaningful change they believe 
in.  They crave the opportunity to go outside the walls of their classrooms and participate in meaningful 
service-learning projects.  Service learning projects are defined as: “The engagement of students in 
activities designed to address or meet a community need, where students learn how their service makes a 
difference in themselves and in the lives of the service recipients, and where learning is intentionally 
linked to academics” (Pate, 2005, p. 341).  Middle school students are at a stage in their development 
where they are ready and eager to make connections outside of themselves and their immediate 
surroundings.  They are ready to engage with the world and it is through that meaningful engagement that 
a deeper sense of moral values and civic duty can be nurtured and developed.  Power, Roney, and Power 
(2008) discussed several studies that found that service-learning projects improved student achievement 
(Melchior, 1997) and enhanced adolescents’ self-concepts (Conrad & Hedin, 1982; Hamilton & Fenzel, 
1988). Many research studies show the value of service-learning projects and their positive influence on 
students’ academic and moral development.  So, the question becomes, how do we infuse our curriculum 
with meaningful service-learning projects that will motivate and prepare students to become active and 
effective at bringing positive change to their communities and the world at large? 
Whenever we want to help students accomplish something that is challenging and new, providing great 
examples is important.  So, where can we find examples of meaningful service-learning projects in the 
middle grades? In David Bornstein’s (2007) How to Change the World: Social Entrepreneurship and the 
Power of New Ideas, there are a plethora of powerful examples of people who have changed the world 
through their service projects and new ideas.  As middle school students are on the cusp of becoming 
young adults, it is natural for them to look to the adult-world for good models.  This book tells the story of 
social entrepreneurs all around the world. Every chapter is filled with its own unique story of inspiration, 
creativity and solutions to the complex problems we all face. Bornstein shares the stories of real-world 
social entrepreneurs who serve as great role-models for aspiring social entrepreneurs and students.  He 
outlines key characteristics of a social entrepreneur while providing living models of those who embody 
those characteristics.  Bornstein focuses on the hope and the progress being made by innovators around 
the world, rather than focusing on the set-backs and challenges that we constantly hear about in the media. 
He predicts a future explosion of social entrepreneurial endeavor and hopes that these stories will be 
shared with younger generations who can take action, today. He writes, “At a time when social 
entrepreneurship has been taken up in business schools across the world, I look forward to the day when it 
will be taught in grade schools and Kindergarten classes,” (2007, xvi). Bornstein calls on teachers to make 
social entrepreneurship an integral part of their curriculum.  This social entrepreneurship model provides 
a framework for meaningful service-earning opportunities in the classroom. 
Bornstein also predicts that those trained to be social entrepreneurs will have many opportunities in the 
future. He asks the hopeful questions: “Will social entrepreneurship take off in the decades ahead the way 
business took off in recent centuries?…How many more people would be drawn to this line of work if the 
path were better known?” (2007, p. 284).  This book tells stories of productive action and positive change 
and then it explains how we can all draw lessons from these stories as we set out on our own social 
entrepreneurial adventures. As the title indicates, it is a “how to” book for students and teachers alike.  It 
provides the examples and role-models that are key for student success.  It is in this book that great 
examples and models are easily accessible. 
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Bornstein acknowledges that social entrepreneurial endeavors are not new, but that the scale, scope, 
partnerships, competition and freedom to act have greatly increased and improved recently. From 
Florence Nightingale to Muhammad Yunus, Bornstein shares stories of brilliant, socially-motivated 
innovation.  Muhammad Yunus provides a particularly strong example and is at the foundation of my 
action-research design.  Muhammad Yunus, a professor of Economics in Bangladesh, began his first 
social business with his college students in 1974. Basically, they loaned money to women in the slums of 
Bangladesh so that they could start their own businesses and pull themselves and their families out of 
poverty. The loans were successful and paid back and from that first social experiment with micro-
lending to the poor, Grameen Bank was born and Muhammad Yunus began his journey to becoming 
“Banker to the Poor” (the title of another one of his books about the birth and evolution of the Grameen 
Bank). 
What is a Social Business? 

Seven Principles of a Social Business 
1. Business objective will be to overcome poverty, or one or more problems (such as 
education, health, technology access, and environment) which threaten people and society; 
not profit maximization 
2. Financial and economic sustainability 
3. Investors get back their investment amount only. No dividend is given beyond 
investment money 
4. When investment amount is paid back, company profit stays with the company for 
expansion and improvement 
5. Environmentally conscious 
6. Workforce gets market wage with better working conditions 
7. …do it with joy 
These Seven Principles were developed by Professor Muhammad Yunus at the World 
Economic Forum in Davos, January 2009.  They are posted on our classroom wall. 

In Muhammad Yunus’ novel, Creating a World Without Poverty: Social Business and the Future of 
Capitalism (2007), he defines what a social business is and how to design, run and/or inspire social 
businesses all around the world in order to eliminate poverty. He writes, “A social business is a company 
that is cause-driven rather than profit-driven, with the potential to act as a change agent for the world,” 
(2007, p. 22).  It is much more challenging to measure the success of a social business (the effect the 
business has on a particular cause), than it is to measure the monetary success or failure of a profit-driven 
business. As Yunus writes, “Profit can be measured in precise financial terms. But measuring the 
achievement of social objectives has conceptual complications,” (2007, p. 33). This question of how to 
measure a social business’ success will demand an open dialogue in the classroom as we negotiate what 
constitutes success or shortcomings of a social business.  There are no easy answers to questions like 
these, but not having clear answers available allows teachers and students to have meaningful dialogue.  
Friere reflects on his own experiences working within a community to answer complex questions and 
notes that “instead of following predetermined plans, leaders and people, mutually identified, together 
create the guidelines of their action,” (1982, p. 183).  This has the opposite effect from the scripted 
lessons with prescribed standards that promote conformity.  Instead, students are led towards what 
Richard Shaull calls “the practice of freedom” where they can learn to “deal critically with reality and 
discover how to participate in the transformation of their world” (1982, p. 15) 
While building social entrepreneurial opportunities for students, it is important to help them tap into their 
own interests and first realize what they are passionate about fighting for.  The generosity of serving 
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others and working for a cause, rather than any monetary goal, must become a part of what students value. 
Yet, like civic responsibility, teaching students to value serving others or a larger purpose outside of 
themselves cannot be taught through a lecture. Through the examples of those like Muhammad Yunus, 
students will hopefully find real-world role-models and learn that the key to serving others is through 
empowerment of themselves and others. As Paolo Friere explains, “True generosity lies in striving so that 
these hands – whether of individuals or entire peoples – need to be extended less and less in supplication, 
so that more and more they become human hands which work and working, transform the world,” (1982, 
p. 29).  Paolo Freire emphasizes that in order to truly help others, you must love and respect them and 
work to empower them.  True service and service-learning projects are not about giving charity, but rather 
sharing skills, knowledge and the power to change the world. 
Social Entrepreneurship IS and IS NOT… 
Since my question focuses on the impact of social entrepreneurship, it is important to understand what 
makes social entrepreneurship different from similar fields like social activism and those who are social 
service providers, rather than social entrepreneurs.  For example, Martin Luther King, Jr. and Muhatma 
Gandhi are world-renowned social activists, but they would not be classified as social entrepreneurs.  A 
social activist is different from a social entrepreneur in that “the nature of the action [of a social activist] 
is distinct in its emphasis on influence rather than on direct action” (2007, p. 38). A social activist may 
take direct action, as well, but their primary goal is to influence and they may achieve this through direct 
action or indirect action (2007, p. 37).  Yet, it is important to recognize the grey area in these distinctions.  
Muhammad Yunus is definitely a social entrepreneur with his creation of the Grameen Bank, but he could 
also be categorized as a social activist, in the way that he indirectly influenced millions with his 
entrepreneurial model.  He now speaks around the world as a social activist. 
The inclusion of the term entrepreneurship becomes a distinguishing feature. An individual cannot be 
classified as an entrepreneur until he or she has experienced success in at least one of his or her 
endeavors.  Otherwise, an unsuccessful business attempt will simply be classified as a business failure, 
not an entrepreneurial endeavor.  As French economist Jean-Baptiste Say stated, an entrepreneur is 
someone who “shifts economic resources out of an area of lower and into an area of higher productivity 
and greater yield” (2007, p. 31).  Peter Drucker writes that, “the entrepreneur always searches for change, 
responds to it, and exploits it as an opportunity,” (2007, p. 31).  Israel Kirzner, therefore, identified 
“alertness” as the most important characteristic of an entrepreneur (2007, p. 31). In Sally Osberg’s and 
Roger Martin’s article in the Stanford Social Innovation Review in 2007, they emphasize the importance 
of distinguishing between social entrepreneurship versus social activism and social service providers.  
They argue that there should be a distinction between the three, because social entrepreneurship “is as 
vital to the progress of societies as is entrepreneurship to the progress of economies.” They conclude their 
article with the following definition of social entrepreneurship: 

The social entrepreneur should be understood as someone who targets on unfortunate but 
stable equilibrium that causes the neglect, marginalization, or suffering of a segment of 
humanity; who brings to bear on this situation his or her inspiration, direct action, 
creativity, courage and fortitude; and who aims for and ultimately affects the establishment 
of a new stable equilibrium that secures permanent benefit for the targeted group and 
society at large (2007, p. 39). 

Within the article, they provide examples like Muhammad Yunus (with his development of the Grameen 
Bank, which disrupts the equilibrium of the poorest populations not having access to loans) and Robert 
Redford (who disrupted the equilibrium of the inaccessibility to Hollywood by the independent film-
maker, through his creation of the Sundance Film Festival, which brought access and recognition to film-
makers outside of Hollywood).  One of the interesting grey areas between social service providers and 
social entrepreneurs is in the development of schools for underprivileged groups.  Someone who runs a 
single school for an underprivileged group of students would be categorized as a social service provider.  
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Yet, Bill Strickland’s Manchester Bidwell Corporation has become “a nationally renowned inner-city arts 
education and job-training program” and “has launched the National Center for Arts and Technology to 
advance systematically the replication of his Pittsburgh-based model in other cities” (2007, p. 39).  If this 
successfully becomes a sustainable system of education centers that create a new equilibrium, then Bill 
Strickland will be characterized as a social entrepreneur.  But, if he had just created one school, he would 
have been a social service provider. For example, Andrew Carnegie would have been a social service 
provider if he had created one library, but since he created “the public library system that today serves 
untold millions of American citizens”, he created a new equilibrium “ensuring access to information and 
knowledge for all the nation’s citizens” (2007, p. 37).  Andrew Carnegie can therefore be classified as a 
“robber baron” and a social entrepreneur. 
As my students continue to be a part of the High Tech High school system, I would love to have them 
discuss and debate whether the founders of our schools (as they increase their sphere of influence and 
their mission to provide an individualized, project-based learning experience to a diverse and fully 
integrated population of students) should be categorized as social service providers, social activists, social 
entrepreneurs, two or three of the above or maybe none of the above.  Are we part of the “new capitalism” 
we have read about? 
Paying it Forward and Starting a Movement (starting small, and THINKING BIG) 
The Pay it Forward Foundation is an inspirational example of an organization promoting meaningful 
service-learning endeavors by individuals and helping students feel empowered through serving others.  
While asking students to learn about social entrepreneurship and dream big, we will be starting small in 
class with social activism on a personal and community level.  The Pay it Forward movement can be 
classified as social activism – trying to influence others to do good and make the world a better place 
through modeling and inspiring direct and indirect action.  As a class each year, we read Catherine Ryan 
Hyde’s (1999) novel, Pay it Forward, about the simple, generous concept of doing three acts of kindness 
and giving to three individuals of your choice.  Those you serve do not need to give anything back, but 
they are simply asked to “pay it forward” – and so a movement is born from individual acts of kindness.  
Since September 2000, the foundation has grown from a fictional piece of literature to a worldwide social 
movement.  The concept of every individual paying it forward to three people is a simple, powerful idea 
and a great point of entry for feeling the benefits of service-learning.  As Catherine Ryan Hyde wrote in 
her novel, “Knowing it started from unremarkable circumstances should be a comfort to us all.  Because it 
proves that you don’t need much to change the entire world for the better.  You can start with the most 
ordinary ingredients.  You can start with the world you’ve got,” (1999, p. 10).  The concept of the pay it 
forward movement follows the idea of an inclusive effort that draws on the strengths of a whole 
community, as Shore encourages in his novel The Cathedral Within (1999).  Yet, how do we unite these 
individual efforts of students to create a team of social entrepreneurs who can believe in their own power 
to bring about widespread positive change, as Muhammad Yunus did with his Grameen Bank? 
There are many articles about school change and revolutionary school leadership out there with the theme 
of taking risks.  It is a risk to bring social business into the class curriculum, because it implies the 
transformation of a classroom into a social business, not just learning about change, but making it happen. 
Joe Williams draws attention to this same transformational risk in school reform: “A growing number of 
entrepreneurial programs, like the legendary Johnny Appleseed, focus on planting seeds to produce school 
leaders who will someday lead transformations at the school level.  The goal?  An army of agents for 
change,” (2006, p. 6).  Yet, the real “army of agents for change” are the students who come to school each 
day to participate in anything but a neutral educational experience.  They are the young social 
entrepreneurs with the energy and tenacity to bring about real meaningful change for the future they will 
lead.  The Grameen Bank began as a small project by Professor Muhammad Yunus and his students, as 
they paid it forward with $27 loans to a few impoverished members of their community that needed just a 
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little help to turn their own lives around.  These first focused incidences of paying it forward grew into so 
much more. 
Creating Pattern Change: Disrupting Unjust Equilibriums 

“Pattern change needs two things: a new idea and a social entrepreneur who conceives, 
develops, and champions it over many years.  Only through constant, iterative testing and 
improvement can a good idea become a realistic idea, then a demonstrated success, and 
finally . . . the accepted way society works.  The faster the world changes, the greater the 
need for social adaptation – and therefore for social entrepreneurship.” 
- Bill Drayton, Ashoka as quoted in Educational Entrepreneurship: Realities, Challenges, 
Possibilities (2006, p. 42) 

Students have the power to work together in order to take an idea like paying it forward, change it into a 
reality through their actions, develop it into a habit in their daily lives, make it into a movement in their 
schools and eventually make it an integral part of the society they will lead in the future.  In order to 
prepare students to be caring social entrepreneurs, the classroom provides a safe and supportive context to 
develop their skills as visionary thinkers capable of creating new organizations with the belief they can 
change the way things are done (Hess, 23).  As students design and implement their social businesses or 
choose to support a social business they admire while consistently discussing what social ill they are 
addressing and how they can bring about positive, social change, they will hopefully feel empowered to 
become part of pattern change.  The goal will be to create an environment at school and in my classroom 
where students can constantly test and improve their ideas to bring about meaningful change and then 
measure and discuss their successes and struggles.  The goal will include identifying unjust equilibriums 
that need to be disrupted. 
Creating social businesses with students will be challenging, but the rewards and the new way of thinking 
could potentially bring about real, meaningful, positive change and guide students towards the “true 
practice of freedom.”  As Deborah Meiere states, “The question is not, Is it possible to educate all 
children well? but rather, Do we want to do it badly enough?” (Meier, 1995, p. 4).  The question is not 
whether or not our students are ready and prepared to participate in the transformation of their world, it 
becomes whether or not we can provide meaningful opportunities for this change to take place in our 
classrooms and beyond.  I hope that social businesses in the classroom will help open the door for this 
transformation to take place and bring about a positive, pattern of change led by young, inspired social 
entrepreneurs. 
DESCRIPTION OF SETTING 
I began working at High Tech Middle Media Arts (HTMMA) when it first opened in fall of 2005.  As a 
new charter school within the High Tech High (HTH) system at a temporary alternative site (our building 
was not finished until after Thanksgiving), our focus was on building a culture of love and acceptance.  
After Thanksgiving break of that first year, we moved to our permanent school site in the High Tech High 
“village”.  Since our opening in 2005, we have had three different directors and there are only five 
remaining teachers from that first year, one of those five teachers is now our director.  My Math/Science 
teaching partner and I are two of the five teachers who have been at HTMMA since the beginning.  Many 
of the teachers and both of the directors who no longer work at HTMMA are currently teaching or leading 
other schools within the HTH system.  There is a lot of growth and change constantly at HTMMA. 
Within the HTH village, there are three high schools (High Tech High, High Tech High International and 
High Tech High Media Arts) two middle schools (High Tech Middle and HTMMA) and one elementary 
school (Explorer Elementary School).  In our building alone, there is Explorer on the first floor, HTMMA 
on the second floor and HTHMA on the third floor.  Other HTH villages of schools are growing in San 
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Marcos (High Tech High North County and High Tech Middle North County) and in Chula Vista (High 
Tech High Chula Vista and a future High Tech Middle Chula Vista). 
We are a project-based learning charter school.  Our three major design principles are personalization, 
adult-world connection, and a common intellectual mission.  Through personalization, our goal is to 
differentiate instruction within our project-based learning classrooms in order to meet the needs of and 
challenge every student.  Also, we design differentiated projects with an adult-world connection in mind 
so that our students feel that their work is meaningful and that they are important, contributing members 
of the community.  This adult-world connection may come through students’ interactions with community 
experts, a public exhibition of work at the end of a project, or a community partnership formed that allows 
students to create a product or service that the community needs or wants.  Lastly, as a village of schools 
we have a common intellectual mission to support our students and push them to reach their potential 
while staying true to our design principles and communicating those principles to parents and students at 
our school. 
There are approximately 330 students in sixth through eighth grade at HTMMA.  Students come to our 
school from all over the district and beyond.  They get in based on a zip code lottery system that attempts 
to bring in a diverse student body to directly reflect the diversity of San Diego.  There is always an 
extensive waiting list and many students who try to get in, but do not “win the lottery”.  There are no 
academic requirements to get into our school.  Simply, to be entered into the lottery, parents must attend 
an informational meeting and fill out an application.  Because of this minimum requirement to apply and 
the consistent encouragement of parents to be involved, we have a student population with a higher 
percentage of parents actively involved in their education than an average public school in the area.  This 
requirement may partially explain why HTMMA struggles to accurately reflect the percentage of English 
Language Learners characteristic of the San Diego Unified School District.  More outreach is necessary to 
draw in non-native English speaking families.  There is still work to be done to more accurately reflect the 
diversity of San Diego Unified School District, as evidenced by a comparison of percentages and 
demographics for the 2006-2007 school year. 
 Total  

Enrolled 
% Asian % Black % White % 

Filipino 
% 
Hispanic 

% FRL % 
Special 
Ed 

% 
ELL 

HTMMA 295 9.49 13.22 47.12 6.1 23.05 20 6 4.35 
SDUSD  9 13 25 7 44 58 12 30 
 

 
All classes at HTMMA are full inclusion.  There is no tracking of students and no separate classes for 
students with IEPs.  When I previously worked at public high schools in San Diego Unified School 
District, classes were tracked and students with IEPs were often placed in completely separate classes.  I 
taught an ELD (English Language Development) class to a 12th grade class of 100% English language 
learners and a remedial English class to a group of ELL students mixed in with mainstream students who 
had failed at least two English courses before enrolling in my class.  At HTMMA, there is no such 
tracking.  All students at HTMMA are in the “mainstream”.  In order to meet the needs of all students in a 
full inclusion classroom, the design principle of personalization and differentiation within projects and 
daily lessons become key to student success.   
HTMMA has a staff of fifteen teachers (twelve core teachers and three exploratory teachers), one director, 
a resource specialist, an executive assistant and six instructional aids (one for each team of grade-level 
teachers).  There is time for collaboration and meetings built into each day.  Monday, we have a morning 
meeting with our team teacher.  For example, as an 8th grade Humanities teacher, I meet with my 
Math/Science teaching partner in our office that we share on Monday mornings.  Exploratory teachers 
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(who teach art, drama and media/technology) meet as a group on Monday mornings.  Tuesday, we have a 
staff meeting.  Every other Wednesday, we have half days followed by an afternoon of professional 
development.  On Wednesday mornings, we have Discipline Meetings (meaning all Humanities teachers 
meet together in one place, etc.).  Thursday mornings, we have study-group meetings where teachers meet 
about what they think is important to discuss and improve about the school.  On top of the scheduled 
meetings, teachers are consistently observing and helping each other.  Also, team teachers share an office, 
meaning my Math/Science teaching partner and I are consistently working outside of the classroom side 
by side.  Part of the design of our school is that every room is full of windows for the sake of transparency 
and openness in the classrooms.  Classroom doors are always open and visitors are welcome. 
Classroom Setting 
I am an eighth grade Humanities teacher.  Each day, I teach two two-hour blocks focusing on U.S. 
History, social studies and literature. I design my own project-based, technology driven curriculum.  We 
do not use textbooks.  My students and I choose the novels and readings we draw from throughout the 
year.  The syllabus outlines the plan for the year and the basic project ideas.  The schedule and plan is 
always flexible and open to student input.  I try to draw on my students’ and my own passions when it 
comes to project design and implementation.  The project at the heart of my action-research is our team’s 
Social Business Project when each student becomes a part of an originally designed and executed social 
business. 
There are approximately 28 students in each class.  My Math/Science teaching partner and I share the 
same group of 56 students and we each teach them for a 2-hour block each day.  Since we work together 
so closely, we can open our wall and teach the whole group at once some days or modify schedules as 
needed.  Our students go to their exploratory class for an hour each day, which gives each teacher a one-
hour prep period each day.  Besides our core classes, each teacher also teaches an X-Block course based 
on his/her passions (which is a student-elective that meets for one-hour twice a week) and an advisory 
class.  Our advisory program consists of a teacher-created character curriculum based off of John 
Wooden’s Pyramid of Success last year and a focus on service learning this year.  Each advisory class is 
made up of a mix of sixth, seventh and eighth graders who keep the same advisor throughout their three 
years of middle school.  Teachers visit the homes and meet the families of each advisee to build strong 
relationships and introduce themselves as students’ advocates at school.   A few of the students in my core 
classes each year are also in my advisory class. 

Methods 
DESCRIPTION OF THE SOCIAL BUSINESS PROJECT 
As a class, we read Animal Farm to frame our discussion of capitalism, communism and socialism.  I 
wanted my students to understand the concepts of different social, political, and economic systems before 
we began delving into the differences between capitalism and the “new capitalism”, as Muhammad Yunus 
defined with competing social businesses.  We also read Pay it Forward as a class and came up with 
small-scale personal change and school community change ideas, before forming social business groups 
to take on community change.  Students reflected along the way as they struggled to make personal 
change, school community change and world change a reality.   
 
The action of our Social Business Project came after building content-knowledge about the “new 
capitalism”, characteristics of a social business and reading about real-world examples of social 
businesses.  Then, students formed groups based on causes they were most passionate about addressing.  
In groups of four, students created social business plans and wrote a grant to www.dosomething.org to get 
money and support for their cause.  [See Appendix A for the handout on the grant writing assignment for 
each group.] Three groups merged with other groups to form groups of eight.  Students were in their 
social business groups for four weeks of class time with two weeks of vacation in the middle.  All of the 
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groups presented their social business plans and grant proposals (posted on a group blog) during our 
Social Business Exhibition.  Many of the groups continued working for their cause and enacting their plan 
after the Social Business Project was officially over in class. 
 
** See the Lessons Page on www.socialbusinesscurriculum for more detailed information about the 
project and specific lessons for implementation. 
 
DATA COLLECTION AND ANALYSIS 
 
I gathered data from my whole class in the form of surveys and observations, but I focused the bulk of my 
data collection and analysis on the writing, reflections and interviews of my focus students.  These focus 
students were drawn from three groups, in order to develop case studies about how different groups 
progressed through this process. 
 
Project Goals Methods of Data Collection 
To give students a sense of empowerment 
(agency in solving real-world problems). 

Class Surveys, Video-taped Interviews 

To promote perseverance – the pursuit of a 
goal despite the obstacles that must be 
overcome to achieve it. 

Class Surveys, Video-taped Interviews, 
Socratic Seminar 

To help engage students in working towards 
positive change that they care about, so that 
they are personally invested in their cause 
and education. 

Video-Blogs, Teacher and Student Daily 
Journals 

 
 
Surveys 
To start the project, students identified a problem in their own lives that they wanted to address.  They 
came up with a plan on how to address that problem and then reflected on their successes and challenges 
in addressing that problem after a week.  [See Appendix B for a copy of the survey and reflection on 
students' initial attempts at personal change: Personal Change Reflection] Then, students identified a 
problem in society that they wanted to change and throughout the project, they designed and implemented 
a plan to address that problem and bring about meaningful change through the creation and development 
of their social business.  Through class surveys before and after the project, I measured students’ sense of 
empowerment and their belief in themselves as agents of meaningful change. Before the project began, all 
students took a survey and answered the following questions: 

1. Tell me everything you know about capitalism. 
2. What is your role in capitalism? 
3. How can business owners be contributors to community? 
4. Where/how do you feel you can have an impact on your community? 
5. What do you want to change most about this world? 
6. Do you think you personally have the power to help make that change happen?  Circle one and 

then explain your answer. 
* You can find the complete Pre-Social Business Project Survey as Appendix C 
 
At the end of the project, students completed a Social Business Project Reflection, which asked them to 
reflect on what they learned and how they felt about their involvement in the social business movement 
after the project.  Most importantly, the project reflection asked students to rank their sense of 
empowerment and reflect on how engaged they were throughout the project, by writing about what they 
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accomplished and what they were most proud of.  You can find the SOCIAL BUSINESS PROJECT 
REFLECTION as Appendix D. 
 
Analysis – I compared the Pre-Survey to the Project Reflection for each of my focus students. I coded any 
changes between the initial and concluding surveys.  Also, I pulled student quotes from survey responses 
that explained a student’s thinking behind his/her sense of empowerment and engagement with the cause 
he/she chose to address through the project. 
 
Class Discussions & Socratic Seminar 
Throughout the project, we had discussions and Socratic seminars discussing how to measure the success 
of their social businesses and constantly redefining what it means to be a social business.  Socratic 
seminars and discussions were recorded and transcribed when relevant.  Classroom discussions and 
Socratic seminars helped me to design follow-up focus group discussions to delve deeper into students’ 
thinking.  These discussions and the questions students posed in class also directly affected instruction 
and the lessons the next day. At times throughout this project, both the students and I brought in current 
event articles to share about the issues we discussed in class the previous day. For example, we 
questioned whether Starbuck’s highly publicized attempts at contributing positively to the communities 
they serve as well as their push to be a socially responsible company qualified them as a “social 
business”.  The day after this Socratic Seminar, students shared conversations they had at home that night, 
news clips they found online and an article on the Starbuck’s company page that was relevant. 
 
Analysis – After reviewing video footage of classroom discussions and Socratic Seminars, I transcribed 
segments that addressed issues of empowerment, engagement and perseverance within the context of this 
project.  Collecting these quotes and verbalized segments of student thinking, I was able to select my 
focus groups and gather quotes and data for my findings. 
 
Journals & Blogs 
Students kept weekly journals and had the opportunity to record video-blogs where they reflected on their 
social business experiences.  They were asked to reflect on their role in the community and their social 
business.  Students were asked to express in writing or through their video blog the problem they were 
addressing, the challenges they faced, how they persevered, what successes they experienced and how 
they felt about participating in a social business.  Students also wrote a grant to www.dosomething.org as 
part of their writing requirement that they posted on their blogs.  Here is the link to their formal, grant-
writing assignment: SBProjectHandoutGroupsof4 
 
Along with my students, I kept a daily journal of my observations and reflections throughout our social 
business project.  I kept a video-blog, as well, and responded to students’ written and recorded reflections. 
 
Analysis – Perhaps the richest and most surprisingly helpful data collection strategy was assigning weekly 
blog assignments to my students.  I was able to respond to their posts, ask them further questions and 
follow-up with classroom discussions or one-on-one interviews.  I pulled quotes from their blogs that 
addressed the themes of engagement, empowerment and perseverance.  By collecting these quotes 
throughout the project, I was able to ask students to elaborate on the thinking in their blogs.  
 
Focus Group Interviews 
I selected three focus groups during the Social Business Project.  There were two groups of four and one 
group of eight, making for a total of sixteen focus students.  These students were chosen because they 
represented a diverse collection of students who approached the Social Business Project in a variety of 
different ways.  One group created a hypothetical social business plan; another group evolved into a social 
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activist group creating a community 5k event to support breast cancer research; the the last group was a 
social service group that raised money to plant a tree on campus to promote environmental stewardship. 
 
Analysis – I looked closely at the changes documented in these students initial surveys and project 
reflections.  I also conducted video interviews of these student groups and asked them reflect on their 
answers to the questions on the initial survey (see PreSurvey for examples of questions).  I also asked 
students individually and in groups why they were able to persevere to meet their goals beyond the 
project, or why they decided to create a hypothetical social business plan rather than making a real, 
functioning social business.  Lastly, these focus students reviewed my case studies and gave feedback and 
suggestions. 

What I Learned 

FINDINGS  
As I was reviewing transcripts of interviews, video footage of project work and coded surveys, I found 
myself revisiting Paulo Friere’s Pedagogy of the Oppressed to try to recapture the sense of excitement 
and inspiration that fueled my quest to measure student empowerment in the first place. I needed to 
revamp my inspiration for the project as I found myself feeling buried in data collection and muddled by 
data analysis.  In Richard Shaull’s introduction to Paulo Friere’s Pedagogy of the Oppressed, he declares 
that “education either functions as an instrument which is used to facilitate the integration of the younger 
generation into the logic of the present system and bring about conformity to it, or it becomes ‘the 
practice of freedom,’ the means by which men and women deal critically with reality and discover how to 
participate in the transformation of their world” (1982, p. 15).  This idea is what drove my desire to start 
social businesses with my students.  By learning about social business models throughout the world, I 
wanted to provide my students with models of people who are ‘practicing their freedom’ by actively 
participating in the transformation of their world by working alongside those who desire that same 
transformation.  By challenging them to create their own social businesses, I wanted to empower my 
students to believe in their ability to “participate in the transformation of their world.”   
 
Yet, as I sat down to measure students’ sense of empowerment before/during/after the Social Business 
Project with all of the data, I found myself hitting a wall. How exactly was I planning to measure 
something like empowerment?  Would the effects on a student’s sense of empowerment from their 
participation in this project be evident during, right after or even a month after this project?  I was excited 
that 73% of students reported on their SOCIAL BUSINESS PROJECT REFLECTION that they felt more 
confident in their ability to affect positive change. When asked the below question, the majority of 
students chose option #3:  
 
After your experience throughout our Social Business Project, do you feel more or less able to make 
positive change to impact a cause you care about? 
  
 1     2     3 
I feel less able to    My belief in my ability  I have more confidence 
make positive change   to make positive change  in my ability to make 
than I did before this   is the same as it was   positive change than I did 
project.  I’m discouraged.  before we started this project.  before this project. I’m  
          empowered! 
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Figure 1 

 
 

Figure 1: Students’ feelings about having the power to make positive change. 
 

Only one student responded that he felt less able to make positive change than he did before the project, 
which he explained by writing, “With school, I will not have enough time to dedicate.”  
 
Also, when asked, “Would you consider working on a social business in the future?  Why or why not?”, 
77% of my students responded positively that they would consider working on a social business in the 
future (shown below in Figure 2).  No students responded that they definitely would not work on a social 
business in the future, but those who expressed doubts cited how challenging it was to make real change 
and the time required to do so. 
  

Figure 2 

Figure 2: Students’ sense of whether or not they would work for a social business in the future. 
 
While this data was exciting, I quickly realized that it was not the percentages that interested me, but the 
stories behind and surrounding each student’s answer to this question of empowerment. These two 
questions were meant to show how empowered my students felt and if they considered working on a 
social business to be a worthwhile experience directly after the project.  I was encouraged when many of 
them reported feeling more empowered and that they would consider working for a social business in the 
future.  Yet, I realize now that the sense of empowerment I really wanted to inspire from this project is not 
something that can be answered by an Exit Slip or end of project reflection.  Ideally, I want to be able to 
sit down for coffee with my students in ten years and hear the story of how they have been living their 
lives.  What challenges have they faced and how have they met them? What unjust equilibriums have they 
addressed and how?  Have they been active participants in the positive transformation of our world?  
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Have they started or supported any social businesses since our project back in 8th grade? These are 
questions that I think might get at the sense of empowerment I hope to plant the seeds for my students to 
cultivate throughout the rest of my class and beyond.  This is not something I can easily measure in the 
here and now, though.  I was excited to see that 73% of my students reported feeling more empowered 
after the project, but would that sense of empowerment last and translate to more constructive action in 
the future? 
 
As I struggled with how to measure empowerment and share my findings in a meaningful way, I read 
David Price’s article, “Engaging Students,” and a window opened to let fresh air into my data analysis.  
Price (2010) wrote about a working definition of deep engagement that he developed with his students at 
Learning Futures.  This was their shared definition: 

- cares not just about the outcome, but also the development, of their learning 
- takes responsibility for their learning 
- brings discretionary energy to their learning 
- can locate the value of their learning beyond school, and wishes to prolong their learning beyond 

school hours 
 
While I hoped that our social business project would promote empowerment in the long run, what I really 
wanted from the project itself that I could directly observe from my students was a deep sense of 
engagement through the identification of a problem to the development of their social business plan to 
their attempts to make their plans a reality.  This working definition of deep engagement gave me a new 
set of questions to ask my students and the data that lay before me.  Is there evidence that my students 
cared about the development of their learning/projects along with the outcome?  How did students take 
responsibility (or not take responsibility) for their learning?  What different levels of energy did students 
bring to different parts of the project and process?  Were students able to see the value of their learning 
outside of school?  This last question became one of the most interesting as it looked directly at the 
perseverance that was so evident in some groups and absent in others.  The most obvious evidence that a 
project was more driven by students’ passions than any grade or school requirements came in the form of 
students working hard on their project goals long after the project ‘deadline’ and exhibition in class.  That 
made me curious.  What helped some groups persevere, work outside of class and see a value in their 
work far beyond school while other groups were content meeting guidelines and expectations and in some 
cases keeping their plans theoretical rather than bringing them to life?   
 
In the end, I have organized my findings under the umbrella of three social business group case studies.  
Each group approached the social business project in distinct ways.  They varied in their levels of 
engagement and perseverance and the sense of empowerment that they reported.  Each of the case studies 
is organized by closely looking at what emerged from student interviews, reflections and video footage 
connected with three major themes: engagement, perseverance and empowerment.  This is my working 
definition of the three major themes: 
 
Engagement: active involvement in the process of learning and working as a team; demonstrating a sense 
of responsibility and enthusiasm for learning 
 
Perseverance: the ability to overcome obstacles and adapt when necessary; continuing to work for a 
cause outside of project deadlines, if necessary, to reach a goal larger than project/ grade requirements 
 
Empowerment: confidence in one’s power or ability to make an impact or meaningful change 
 
The three group case studies chosen for this project were: HTMMA Thinks Pink (social service provider), 
WANTED T-Shirts (social business) and Environmental CHANGE (social activist group). A social 



17 
business, according to Muhammad Yunus’ definition which we used as a guide in my classroom, must 
address a social problem, be self-sustaining, make a social good rather than a financial profit, is 
environmentally conscious, provides good working conditions and is created and lead with joy.  These 
stipulations are much more constraining than those associated with creating a social service provider 
(which could be a fundraising body or provide volunteer service of any kind) or a social activist group 
(which could educate others through action or media creations).  I chose these three specific groups as 
case studies because they represent the variety of approaches groups took in creating and enacting their 
social business, social activist and social service provider plans. Since it is a struggle to capture our 
students’ personalities and learning in our own words, I am beginning each case study with a video 
montage so that you can see and hear directly from the students.   Their words and actions are so much 
more authentic and interesting coming from them.  
 
Each case study ends with a letter I wrote to a student from each group.  In the end, the rubric we 
designed together could not be easily applied as an assessment tool. Instead, I wrote a letter to each 
student in response to their post-project Social Business Project Reflection.  The Social Business Project 
became such a personal journey for each group and student, it seemed that personal feedback was the only 
way to conclude the project.  Numbers on a rubric and letter grades did not seem to do their work justice.  
Below is a short introduction of the three case study groups: 
 
WANTED T-Shirts (4 students) was one of the few groups that stuck with their social business plan 
throughout the project.  Although they never made their social business plan a reality, they shared their 
plan at our exhibition and published it on the web to hopefully inspire a social entrepreneur with the 
means and time to make their plan a reality. 
 
HTMMA Thinks Pink (8 students) is an example of a group that evolved from a social business to a 
social service provider.  They were faced with challenges and set-backs, but were able to modify their 
plan to achieve the impact and success they were pursuing.  In the end, they created a successful 5k 
Run/Walk for over 400 participants to raise money for the Susan G. Komen for the Cure.  
 
Environmental CHANGE (4 students) began as a social business and evolved into a social activist group 
raising money to plant trees and promote environmental stewardship on campus.  Their perseverance was 
less public and large scale than the HTMMA Thinks Pink group, but they continued with their project 
long after the project was over.  A little over a month after the end of the project in class, one of the group 
members arrived at school with a tree in the back of her mini van and asked if the group could miss class 
time to plant the fruits of their labor. 
 
WANTED T-Shirts – When the Plan Itself Becomes the End Goal 
 
“The greatest thing about this project is that I grew as a learner, but also as a human being.  I think this is 
a great way to see some issues that are going on in the world and to be motivated to take action.” 

-  WANTED T-Shirts student reflection during his Presentation of Learning (see POL tab) 
 
WANTED T-Shirts Video Montage Link 
 
Out of the ten groups who participated in our Social Business Project, only three groups really stuck to the 
challenge of creating a social business plan.  WANTED T-Shirts was one of those groups. The other 
seven groups in both classes evolved into social service providers or social activist groups.  WANTED T-
Shirts was made up of a truly diverse set of learners united by the common interest of helping abused 
children.  They struggled to come up with a plan for their social business, but finally agreed on their 
mission statement after a series of peer editing sessions. 
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Mission Statement: WANTED T-Shirts’ mission is to help abused children by reproducing their artwork 
on shirts, giving them a sense of value and a way to economically support their shelter. 
 
The group piled into our office, after solidifying their mission statement, and called the Polinsky Center, a 
shelter and support organization for abused children, to make their community contact.  They were able to 
talk to a representative, but they were not granted permission to come in and work with the kids at the 
center.  They were told that they were not old enough to volunteer at the center and were discouraged by 
their phone conversation.  They decided that they still really believed in their social business plan, though, 
and wanted to develop a plan for other social entrepreneurs to make a reality.  They decided as a group 
that their social business plan probably would not become a reality during this project, but instead of 
changing their plan, they asked if they could create a plan for an ambitious social entrepreneur to pursue.  
We sat down together and discussed how they could meet all of the requirements of the project with their 
hypothetical business plan, instead of changing it to make it a less ambitious plan that they could put 
immediately into action.  This was the letter one of the group member’s wrote to prospective social 
entrepreneurs: 
 

To Whom It May Concern: 
 
Due to recent Government budget cuts, shelters housing abused children are in need of extra 
support to help keep living conditions up to par.  As a group we have devised a business plan 
that we think would be very successful in aiding in the welfare of these children. It is also known 
that children who have been abused are confronted with low self-esteem due to the abuse.  We 
think our idea may address both problems quite well, but being middle school students have not 
the knowledge to improve upon it, nor the funding or credibility to carry through with it. 
 
Our idea is to have abused children within shelters create graphic images.  We would empower 
these children by printing the graphic on stylish shirts, distributing them to boutiques and then 
giving the profit back to the shelters.  This will give power to the children to take control, give 
them a sense of worth and if it becomes broadly successful, possibly be of major financial 
support to the shelter. 
 
We tried to carry out this project ourselves but we ran into a major obstacle when we noticed 
that on the small scale we are in and due to major time constraints, no shelter would be able to 
follow through on our plan.  But this does not mean it would not be successful.  Many 
independent designers have done similar things for personal profit successfully and we are 
proposing the idea that we bring this DIY [do it yourself] ethic to the shelters. 
 
We do not have a distribution nor do we have the knowledge or investment money to put into 
such a project, but we are looking for someone with past experience and overhead to pickup on 
our idea and launch it. 
 
Thanks for hearing us out, sincerely, 
 
Wanted T-Shirts 

 
Empowerment and Perseverance – Perseverance challenged… 
 
I was concerned that this group would be disappointed after coming up with such a beautiful social 
business plan and then deciding that they did not have the immediate means to make it a reality.  My hope 
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for this project was that it would empower students to believe in their ability to make positive change. 
Yet, this group seemed to be learning a different lesson.  In the end, I think it was empowering for them in 
a different way.  The letter this student wrote was both pragmatic and hopeful.  Though he discounted his 
group’s ability to make this social business plan a reality for lack of time, “credibility”, “funding”, etc., he 
insisted with confidence that his group devised a business plan that “we think would be very successful in 
aiding in the welfare of these [abused] children”.  He recognized the poor economic climate and the need 
for more money for abused children’s shelters.  While I worried about whether or not their group would 
feel disillusioned rather than empowered by this project, this letter showed nothing but concern for the 
empowerment of the abused children this group sought to help.  They wrote that by having abused 
children design the t-shirts to make money for their own shelters, “this will give power to the children to 
take control, give them a sense of worth and if it becomes broadly successful, possibly be of major 
financial support to the shelter.” While I worried that I had not done enough to set this group up to feel 
successful (by making community contacts prior to the start of the project), they were much less worried 
about their own empowerment than how they would empower abused children in San Diego.  This sense 
of empathy and a bigger purpose that they professed in their writing and the exhibition of their project is 
what really inspired me as their teacher.   
 
Yet, not making their plan into a reality definitely cut back on what they were able to learn about 
adaptability and perseverance.  For example, in their budget, this group insisted on including the price of 
hiring an art teacher to help abused children to design the t-shirts for WANTED T-Shirts.  If they had 
been able to make their idea a reality, they could have used their own enthusiasm, art experience and 
perhaps convinced our school’s art teacher to donate her time to the project, therefore striking out the art 
teacher salary they insisted on including in their budget.  Groups dedicated to make their social business 
plans a reality had to be adaptable, which is clearly illustrated by the HTMMA Thinks Pink group, in the 
next section.  By keeping a plan hypothetical, students were not forced to make necessary changes to 
make the plan achievable, given the time constraints and financial limitations of their group.  The next 
time I do this project, I will make sure students understand that the hypothetical route is not an option, 
therefore, they must find ways to be adaptable to the limitations and challenges presented in order to 
persevere.  
 
Even though I was discouraged by the limitations of a hypothetical plan, I was encouraged by what the 
group took away from the experience.  One student wrote in a reflection after exhibition, “My favorite 
accomplishment during this project was the exhibition because we all knew our stuff.  It felt good to get 
compliments by strangers.”  Despite the questionable sense of empowerment and perseverance in a 
hypothetical plan, their engagement with the issue of child abuse and their enthusiasm for sharing the 
concept of a social business with others were apparent.   
 
This group challenged my definition of perseverance. At first reflection, I did not consider this group 
perseverant, since they settled for a hypothetical business plan instead of changing course to avoid and 
overcome obstacles and set-backs.  Yet, I did admire their persistence in refusing to abandon the social 
business model and settle for a social service or social activist model in its place.  Their lack of 
perseverance in making this particular social business plan a reality did not translate to a lowered sense of 
empowerment overall.  One group member stated that he felt more empowered than he did before the 
Social Business Project because “whatever I do, I do it with passion and also because I learned to like the 
cause [child abuse] that I’m working for and inform myself about it.”  This same student added that he 
would be interested in starting or working for a social business in the future because “trying to 
solve/address an issue in our society is something I’m passionate about.”  
 
While 73% of the students who participated in this project in both classes reported that they felt more 
inspired to make positive change than they did before the project, only half of this group felt that way.  
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Two group members felt empowered by the project and none of the group members reported feeling 
discouraged.  The two group members who reported that their belief in their ability to make positive 
change was the same at the end of the project as it was at the beginning, both reflected that the biggest 
challenge to success for their group was the time constraint.  Other groups made up for the time constraint 
by dedicating time outside of class and long past the end of the class project to make their social business 
idea a reality. That was not an option in this group’s opinion.  
 
This time constraint may have felt like more of an obstacle to this group because they lacked a deep 
personal connection to their issue. The groups who were more perseverant and dedicated to continuing 
their social business plans after the project technically ended had personal connections or deep-seeded 
passions with the cause they chose.  This group struggled to agree on a cause and had to research child 
abuse to understand their cause, without bringing personal experiences to the table.  Groups were 
determined based on a survey they filled out before the project that asked them to identify their passions 
and what causes they cared about the most.  Although this group professed to be most passionate about 
environmental issues, hunger and gay rights (in that order), they ended up agreeing to support the cause of 
child abuse during their project.  Every group had the chance to change their focus during their first 
couple meetings, but I was surprised when this group chose an issue none of them even mentioned as one 
of the top three issues they were most passionate about supporting in their initial survey.  Later, they 
reflected on why they changed their focus and it had to do with their desire to make a community 
connection with the Polinsky Center.  When this community connection was not made successfully, the 
group struggled to rally behind their cause. 
 
This group did seem to care about their cause after they researched it.  The student in charge of “The 
Facts” section, which focused on researching and educating others about the cause of child abuse wrote, 
“I learned to like the cause [child abuse] that I’m working for and inform myself about it.” Yet, they were 
not inherently motivated by their cause at the start like many other groups.  Consequently, by the time 
they felt invested in the cause, the required class time was almost over. This group’s persistence in their 
dedication to a social business model without changing to a smaller social service organization or social 
activist group helped show me clearly what time constraints can do to the chances for success of a social 
business.  As a result, I will use their social business model (along with parts of two other hypothetical 
social business models created by my students this year) to create a year-long social business experience 
that our team can do together, next year.  With a year-long social business experience connected with my 
class, I will be able to encourage groups to create social service organizations and social activist groups 
for this project that we can look at in comparison to our team-wide participation in a more long-term 
social business.  The greatest challenge of creating that year-long social business will be to find the cause 
that a whole class full of students can forge a personal connection with. 
 
Research shows the importance of long-term service projects that the WANTED T-Shirts group saw the 
need for after their struggles. Spring, Dietz, and Grimm (2006) found that middle and high school 
students that had service-learning experiences with a duration of at least one semester and who 
participated in reflection activities and decision making were “three times as likely to believe they can 
make a great deal of difference in their community than youth who participated in school-based service 
without any of the quality elements of service-learning”’ (S.H. Billig, 2008).  I want my students to 
experience participation in a social business, but that may be more feasible if I design it as a year-long 
experience, which will hopefully then inform more successful service projects of their own created in 
small groups.  While they can exercise complete choice over their own smaller social service 
organizations, perhaps a longer term service-learning experience that I create ahead of time and that we 
reflect on as a group in class before they form their own groups may set the stage for greater success for 
groups like WANTED T-Shirts in the future.  
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Engagement – Engaging intellectually with the hypothetical 
 
When I imagine engagement in a social business, I see students out and about, pounding the pavement, 
selling items and making media to promote their cause. Though WANTED T-Shirts was doing none of 
those things, I observed engagement that was more intellectual than physically active.  They grappled 
with tough questions and redesigned writing prompts to match what they were learning and concluding.  
In the end, their group web page had different section headings than all of the other groups.  The assigned 
sections for all other groups of four were: See It [outlining the problem as evidence in society], Believe It 
[explaining how the group felt capable and empowered to address the problem], Build It [giving specifics 
about the plan to make a measurable impact for their cause], and Next Steps [a section dedicated to what 
the group is committed to do after the conclusion of the project].  When this group decided that they 
wanted to create a hypothetical social business plan as a seed to give other social entrepreneurs to plant 
and cultivate, they redesigned the writing assignment for each section.  In the end, they created four new 
sections: The Facts [similar to the See It section which outlined the problem of child abuse and its effects 
on society], The Proposal [which evolved into the letter analyzed earlier in this section], The Budget 
[which outlined the large scale budget required for enacting this social business plan], and Marketing 
[which tried to persuade a social entrepreneur to take on the idea in the future].  They felt dedicated to 
their social business idea, yet could not seem to make it a reality.   
 
WANTED T-Shirts put much thought into their choice of creating a hypothetical social business plan, 
rather than decreasing the scale of their idea in order to enact it and see a small, measurable effect.  In an 
interview, one of the group members explained why they stuck with their large-scale social business plan:  

I think there are a lot of microscopic social businesses kind of mucking up the field.  I think that 
there are so many little ones, if they were all to come together and work for the bigger ones… it’s 
just like a capitalist market.  You want the Google’s out there, because then they’re able to provide 
a lower cost to make a bigger change.   

As his teacher, I had not looked at the issue of starting a “microscopic” social business in that way.  I 
pushed back on that idea, thinking that any small, positive social change is better than nothing.  Yet, I also 
saw the validity and wisdom in his argument.  I loved the conversations that arose during this project.  I 
felt myself struggling with challenging concepts and growing alongside my students as a teacher and a 
learner.   
 
As this same student argued that a large-scale, social business plan was better than many microscopic 
plans working in competition, he also stated that “the thing about any successful social business: the key 
is the simplicity.”  This statement struck me.  In my graduate program at High Tech High, one of my wise 
teachers, Rob Riordon, taught me a similar philosophy that can be applied to teaching: complicated 
structures beget simple thinking, while simple structures inspire complex thinking.  Here, one of my 
students was coming to the same conclusion I had recently been led to as a teacher.  Here, in that moment, 
I was enjoying the complex thinking that came from the relatively simple project prompt asking students 
to create social businesses addressing a cause they cared about.  Every group of students was given the 
same open-ended structure to work from and a wide range of complex thinking and varied social business 
plans resulted. 
 
In the future of this project, I would like to keep the open-ended, simple structure, but I would also like to 
take some more measures to set up my students for success.  One measure would be to contact a variety of 
social service organizations or social activist groups prior to the start of the project who would be willing 
to get help from a student-designed service group to raise support and funds for their cause.  Although, I 
do think the WANTED T-Shirts learned a lot from their struggles and the creation of their social business 
plan, I would have loved to have seen them make the community connection that they sought out in the 
beginning. 
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Below is an example of a letter I wrote to one of the team members (Holden is his pseudonym). I wanted 
the final feedback piece to be more a celebration or continued conversation than a traditional form of 
critical assessment like a rubric.  I tried to shine a light on student engagement and encourage a sense of 
empowerment in each letter that I wrote to my students.  Here is an example: 
 

Dear Holden, 
 
I was so impressed by the social business concept Wanted T-Shirts came up with and presented 
both on your blog and at exhibition.  I know you were disappointed not to make the concept a 
reality, but your final, polished idea and the writing pieces you presented on your blog were 
really inspiring and definitely presented a strong case for a future social business.  I will use 
your work as a model to show future classes as they struggle to understand the concept of a 
social business.  You also stood out as one of the most engaging presenters at our Social 
Business Exhibition.  Your group should feel proud of what you accomplished together and 
about what you taught your audience. 
 
Holden, I appreciate the conversations we had throughout this project as you struggled with 
whether to push to make your idea a reality or to focus on developing a social business concept 
for interested social entrepreneurs or future classes to pursue.  Your final letter and exhibition 
presentation really captured a deeper understanding of the challenges of a well-thought out, 
practical social business – as well as the potential.  You are constantly pushing yourself and 
those you work with to think outside of the box.  You lead your group in the charge to change the 
format of your writing assignment, and you chose to write your letter for our Social Business 
Book Club Social from the perspective of God, rather than a character from your book.  I look 
forward to our continued conversations and your creative approach to future assignments. 
 
Hugs and high-fives, 
 
Ms. Staff 

 
 
HTMMA Thinks Pink – Adapting to Meet a Need and Make a Difference 
 
Mission Statement: Our mission is to raise awareness and money for the Susan G. Komen for the Cure 
foundation through organizing fundraisers and informing our peers of the problem, as well as what they 
can do to help. 
 
Although HTMMA Thinks Pink’s mission statement did not change throughout this project, their social 
business plan changed drastically.  Originally, they created a detailed social business plan for an Adopt-a-
Family Fighting Breast Cancer social network connected with the Susan G. Komen Foundation.  They 
planned to adopt a family as a group and actively encourage community members to do the same.  When 
they called the Susan G. Komen Foundation, they were told that there was not enough money to 
financially support their idea.  Instead of getting discouraged or ending with a hypothetical social 
business, this group changed their plan and began organizing a 5k to raise money for the Susan G. Komen 
Foundation so that they could have money to support great social business plan ideas, like the one they 
could not currently afford to support.  Their perseverance and adaptability were inspiring! Below, in a 
group member’s own words, is the story of their journey building HTMMA Thinks Pink.  This writing 
piece is the “Build It” [the writing section meant to explain the process the group went through while 
making their social business plan a reality] tab of this group’s Social Business Project blog:  
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“We came up with a very brilliant, social business idea that we pitched to the Susan G. Komen 
Foundation. They were interested, but could not implement our idea due to economic issues. Our 
first idea was to set up an Adopt-a-Family Program, so that we could connect caring individuals 
with families dealing with breast cancer in order to support those with breast cancer and their 
family members. But when the Susan G. Komen Foundation could not support our Adopt-a-
Family idea financially, our group came up with a new idea to help support the struggling Susan 
G. Komen Foundation.   
  
We will be having a Breast Cancer Jog-a-Thon to try to raise money and raise awareness about 
breast cancer. My role in our social business group is to come up with more ideas to help the 
group make our Breast Cancer Jog-a-Thon successful. I helped plot out more ideas adding on to 
the event. We thought that instead of just our school participating in the jog-a-thon, we would 
invite High Tech Middle (the middle school across the street), also.  
  
Our social business isn’t exactly a business; we’re more like social service providers and social 
activists. After we raise enough money we will donate what we make to the foundation to show 
our appreciation for what they do to help people around the world.  We will also raise awareness 
about the effects of breast cancer on our community.”  

 
This student described the adaptability of her group as they struggled to find a way to make their social 
business plan a reality.  They faced obstacles and rejection along the way that forced them to adapt in 
order to be successful.  Unlike WANTED T-Shirts who took rejection from their community contact as 
the final word on whether or not they could make their plan a reality during the project, HTMMA Thinks 
Pink refused to let the obstacle of initial rejection prevent them from making their plan a reality.  Their 
perseverance is a major focus of this particular case study, which seems to be deeply connected with their 
sense of empowerment and engagement throughout the project and beyond.   
 
Empowerment – A deeper sense of purpose 
 
“I would love to help fix something that is much, much bigger than I am.” 

- HTMMA Thinks Pink student quote from project blog 
 
When asked the below question at the conclusion of the project, 75% of the group (6 out of 8) reported 
that they had more confidence in their ability to make positive change than they did before the project. 
 
After your experience throughout our Social Business Project, do you feel more or less able to make 
positive change to impact a cause you care about? 
  
 1     2     3 
I feel less able to    My belief in my ability  I have more confidence 
make positive change   to make positive change  in my ability to make 
than I did before this   is the same as it was   positive change than I did 
project.  I’m discouraged.  Before we started this project. Before this project. I’m  
          empowered! 
 
One student explained by saying, “Although we went through a lot of ups and downs in the project, I feel 
more empowered, because I want to keep our group’s service up and running.” This student expressed a 
key component of Price’s (2010) definition of engagement by locating the value of their education outside 
of the project and being willing to work beyond school hours for a cause bigger than a project grade or 
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school requirement.  Another student said, “I feel everybody can make a change and in the beginning of 
this project, I was like ugh that’s gonna be hard, but if you’re truly passionate, you can change 
something.”  Another student reported feeling empowered by the responses from others to the project 
during exhibition.  She wrote that she felt more empowered “because of all the responses we have gotten 
back from this project were so positive and that they look at it [breast cancer] differently just from our 
little presentation.  And the work we have been doing is so powerful to me.  It has made me expand my 
eyes to see bigger.”  
 
25% of the group (2 out of 8) felt their belief in their ability to make positive change was the same as it 
was before they started the project.  One student explained, “this project was inspiring, but it wasn’t 
necessarily life changing.  It was a really fun project, but I still feel the same as before.”  This student 
helped create and work for Street Tacos for Peace, the initial social business project during our two-week 
Intersession course the year before.  She joined my Intersession (an elective class) again this year a couple 
of months after our 8th grade Social Business Project ended.  During our two-week Intersession, we 
created a social business for Haiti.  After participating in three social businesses, when I asked her if she’d 
consider working for a social business in the future, she responded, “I’d consider it, but I’d want to have a 
good job so that I can provide for my family, first.  Then, I might consider starting a social business or 
working for one, too.”  It is significant to note that this is a student who chose to get involved in a social 
business project before and after this one.  She reported feeling no change in empowerment, but she has 
shown that she does feel that she has the power to make a change by voluntarily giving her time and 
energy to social businesses she builds and believes in. The other group member who did not feel any more 
or less empowered by this project explained, “I chose 2 [My belief in my ability to make positive change 
is the same..] because even though we didn’t have much luck the first time, as a group, we came up with 
an even more brilliant idea.”  She was referring to their initial attempt to create an Adopt-a-Family 
Fighting Breast Cancer idea, which eventually evolved into a run to raise money, once they found out the 
Susan G. Komen foundation did not have the funds to support their social business idea. 
 
When this group was asked if they personally had the power to make postive change, 50% of the group 
responded that they were Somewhat likely to and the other 50% chose oh yeah!  
 
Do you think you personally have the power to help make positive change? 
 
Definitely not   Not likely  Somewhat likely  oh yeah! 
 1                  2    3          4 
 
The most enthusiastic oh yeah! Explained, “Heck ya.  Especially how young we are.  Youth is a strength 
not a setback.  You can convince so many people if you are knowledgeable with a good idea.”  Another 
enthusiastic respondent added, “Definitely, I feel like I am the perfect person.  I love helping people, and 
that is my goal in life, to make the world at least a little better.”  Most of the group who shared the 
Somewhat likely sentiment, shared this student’s justification for her response: “I chose 3 because 
everyone has the potential to change the world, but there are so many other things to factor in.  It would 
all depend on what type of positive change I wanted to make happen, and factors like how big the task is, 
whether or not people will listen, etc.”  Their responses all had a hopeful undertone and a few expressed 
doubts or pragmatic concerns about external factors.  Before the start of the project, they were asked the 
same question.  This same group of eight students responded quite differently before the project: two 
circled Definitely not, one circled Not Likely, three circled Somewhat likely and only two circled Oh yeah! 
Before the start of the project, this question was much more hypothetical, and the response depended on 
how lofty their definition of positive change was before the project. After the project, this same group of 
students had just planned a successful 5k and raised money for their cause.  They made a measurable 
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difference together between their initial survey response and the final reflection. Figure 3 below shows the 
shift in the students’ responses to the same question before and after the project: 
 
 

Figure 3 

Figure 3: The shift in students’ feelings about their ability to make change pre- and post-project. 
 

Both students who changed from Definitely not before the project to Somewhat likely after the project 
reported that their definition of what “positive change” meant had changed from the initial survey to the 
post-project reflection.  Both students had similarly wanted to end all wars as their positive change, and 
made this their initial goal even though they felt they would definitely not be able to achieve it.  Once they 
saw the positive impact their group made in fighting breast cancer, they reported feeling more hopeful 
about their ability to bring about positive change.  Another group member who changed from his initial 
belief that he was not likely to make positive change to his post-project reflection that oh yeah! he was 
capable of making change, explained the change by saying, “I think everyone can make a positive change 
just be doing something small…for example, coming to our run.”  In contrast, one group member, the 
only team member who felt less confident about her ability to make positive change, reported that she was 
only somewhat likely to be able to make positive change in her post-project reflection, rather than 
responding with her initial, confident oh yeah!  She wrote about the obstacles her group faced and the 
challenges they had to overcome along the way.  Her eyes were opened to the time, energy and 
adaptability required to make real, positive change.  She was less naïve about what change takes, but still 
hopeful.  
 
Engagement - The power of personal connection 
 
“I would say just really pick something that connects with yourself.  For example, with breast cancer, I 
have a couple family members with breast cancer, so that’s really what drove me to really finish out this 
project really strong.  So just pick a topic that really connects with yourself.” 

- HTMMA Thinks Pink group member’s advice to future social entrepreneurs 
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The same student who wrote that she felt like she was the perfect person to make positive change in the 
world and that her goal in life is to help others, has had a few conversations with my co-teacher and me 
discussing academic challenges and how she is at risk of failing one or more of her classes.  She is 
brilliant, but when she is not motivated or engaged, she does not complete her work.  Yet, during this 
project, she consistently went above and beyond basic requirements.  She stayed up late nights making 
pink ribbons for the whole school.  During project reflections, her group identified her as a team leader.  
One of the exchanges that struck me most during this project was the day after the Haiti earthquake when 
she came up to me at 7:30am, an hour and a half before class started, to ask what we could do for Haiti.  
In the midst of planning the 5k Breast Cancer Run, she wanted to know what we could do as a class to 
help Haiti, too.  From her passion and concern, my Intersession class starting social businesses for Haiti 
was born. Her passion for this project helped her bring up her grade in my class and the passion that she 
brought to this project bled into all of the work she was doing.  She started coming into math tutoring 
before school and showing herself and all of her teachers her academic potential when she applied herself. 
As Price (2010) included in his definition of empowerment, this student showed that she was willing to 
take responsibility for her learning once she saw the value of her learning and the impact she could make 
outside of just the classroom setting.  
 
Even though this group faced the challenge of having eight people, they shared the load very well. All of 
the group members put Breast Cancer as the cause they were most passionate about supporting in the pre-
project survey.  They were given the option of dividing into two four person groups or staying united as 
one eight person group.  Even though I tried to strongly encourage them to divide into two groups, they 
insisted on staying united.  They proved to me that they could make the larger size of their group an asset 
rather than a hindrance. They ranked each group member’s effort on a scale from 1 to 10 and they were 
much harder on themselves than their group members were on them.  For example, five out of the eight 
students gave themselves a ranking of 5-7 out of 10 for their level of effort and contribution to the group.  
Yet, their group members all gave these same five students 8-10s.  Even the student who I felt was least 
engaged throughout the process and missed the 5k event because she was sick received high scores from 
her group members about the effort she put in throughout the project.  She may not have taken as much 
initiative as other group members, but one team member described her consistent engagement when she 
wrote, “She worked the whole time and did all the things we asked her to do.”  She turned her writing in 
on time and documented her group’s journey with a polished description on their group blog.  
 
The students who were most engaged throughout this project had a personal connection to the cause of 
breast cancer.  One student, instrumental in forming a group to fight breast cancer, reflected on her 
choice: “There were so many choices to do a social business about, but I chose breast cancer because I 
had such a huge connection with it because of my aunt.”  She chose to publish a personal vignette on her 
group’s blog.  This excerpt gives a glimpse of what she was able to share in her writing:  
 

My aunt was first diagnosed with breast cancer a few years ago. Back then I didn’t know much 
about breast cancer. After a long period of time her breast cancer was healed but it came back in 
early 2009. I remember like it was yesterday when the whole family was at the hospital standing 
by her side as she fought the deadly disease. We all left church early on a Sunday to go to the 
hospital. We sang songs and told old stories from our pastimes to comfort her and ourselves.  
 

For this student and her family, who showed up to participate in and support the 5k HTMMA Thinks Pink 
Susan G. Komen event, this was much more than a project.  This student and her sister in 6th grade both 
showed up with a picture of their aunt on their shirts.   
 
Another student who chose to publish a family member interview on their project blog had a similar 
connection.  She interviewed her grandmother, a breast cancer survivor.  She was struck by the support 
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and love her grandmother found as she struggled with the disease.  This is an excerpt from an interview 
with her grandma that she published on her blog: 
 

Student: What was the best type of support you got?  Who was it from? 
  

Grandmother: It was from Bob [her husband], the reassurance that I was no less attractive to him.  
The unconditional love from him, that meant so much to me.  They also sent a representative from 
the Susan G. Komen for the Cure foundation who has gotten both of her breasts cut off.  She came 
and delivered a heart shaped pillow to sleep with and I still have it to this day.  Knowing that the 
woman had gone through the same thing, was extremely helpful as well. 

 
Not only did this student share her 81-year old grandmother’s story, but she also invited a close family 
friend to speak at the 5k event before the run began.  Her family friend came early to help us set up and 
pass out water, as well. Their initial social business plan became much more than a school project as it 
blossomed into a community event incorporating friends, family members, classmates, teachers and 
community members.  This same student came with me to get the permit for the park a couple weeks 
before the event and met at school at 6:30am the morning before the 9:00am event to begin set-up.  
 
This group’s engagement was deeply personal.  I believe I could have canceled the project at any time and 
it would have had little to no effect on the outcome of their project.  They were not working for a grade.  
They were working for a cause, as one student wrote, “much, much bigger than I am.”  They had chosen a 
cause they believed in as a group.  That is where their deep engagement came from and how they found 
the strength to persevere despite challenges. 
 
Perseverance begets perseverance 
 
“I have learned all the school stuff, but the stuff that wouldn’t be on a test is you will be rejected and fall 
and at the beginning if Susan G. Komen didn’t accept us, it could be over, but we kept going, learning 
from that (that they need $).  We got right back up again.” 

- excerpt from HTMMA Thinks Pink group member’s project reflection 
 
HTMMA Thinks Pink experienced an initial set-back similar to what WANTED T-Shirts experienced.  
Yet, instead of choosing the hypothetical social business plan route the WANTED T-Shirts group chose, 
HTMMA Thinks Pink was determined to make a positive measurable difference for their cause.  They 
were not satisfied with the theoretical design without taking action.  While WANTED T-Shirts took the 
discouraging response to their idea from the Polinsky Center as defeat, HTMMA Thinks Pink saw Susan 
G. Komen’s response as part of the process.  From a traditional view of perseverance, HTMMA Thinks 
Pink was more perseverant and adaptable than WANTED T-Shirts.  They were more dedicated to making 
a difference for their cause than staying loyal to their initial social business plan.  It was not easy, but they 
adapted their plan to overcome challenges. One student reflected that she learned “how hard it can be to 
make a social business and how when your plans fail to just dust yourself off and try again.”  Another 
student added, “Sometimes you have to change your ideas more than once to make it work.” On the final 
reflections for the project, every group member mentioned perseverance and overcoming obstacles as part 
of making a social business.  One group member summed it up when she wrote: “We had a lot of faults, 
but that’s part of making a social business.  In the end, we had a great business that our whole group is 
proud of.”  
 
For my students, engagement tied directly into their ability to persevere.  Unlike WANTED T-Shirts who 
struggled to agree on supporting the cause of child abuse, many of the group members in HTMMA 
Thinks Pink were driven by a personal connection to the struggle with breast cancer.  None of the students 
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in the WANTED T-Shirt’s group reported having a personal connection to child abuse.  This personal 
connection is what the HTMMA Thinks Pink group members continuously referenced and drew strength 
and perseverance from.  It was interesting to hear my students articulate the idea that perseverance begot 
more perseverance throughout the process.  Once they had planned and re-planned their social business 
and then the school-wide 5k run, they were too deeply invested not to persevere.  One student explained 
her team’s success by saying, “We were successful mostly because we persevered and we planned the run 
two months after we had the initial idea, so we had two months to set everything up.”  They were willing 
to invest in their ambitious plan initially because of their personal connection and they were able to persist 
both because they were passionate, and they couldn’t let their hard work go to waste in the end.  As I 
asked one student how they were able to make such a big event a reality, she shrugged and explained, 
“We had already planned it all, so we really had to keep going to make it happen.” 
 
This group’s level of engagement and perseverance truly inspired me as their teacher and supporter in 
their noble efforts.  Their model and explanations for what kept them engaged and resilient will be 
something I take with me into all future social business/ social service providing/ social activist 
endeavors. Specifically, this group showed me the importance of helping students find a cause they are 
personally connected to so that the cause itself, rather than the project, is the supreme motivator for 
making a positive difference. 
 
Below is an example of a letter I wrote to one of the team leaders (Lily is her pseudonym) who emerged 
during this project: 
 

Dear Lily, 
 
I am so impressed by the way HTMMA Thinks Pink worked together to form your social service 
organization.  When the Susan G. Komen Foundation was not able to sponsor your beautiful 
Adopt-a-Family idea, you responded to that set-back with a new, enthusiastic and inspiring way 
to still help your cause and involve the whole school in the process.  Your HTMMA Thinks Pink 
Breast Cancer 5k was so incredible!  It is an accomplishment that I will share with other groups 
as inspiration for years to come! 
 
Lily, you really stood out as the leader of your group throughout this project and your group 
members recognized your positive role in their reflections.  You constantly put in the extra effort 
that made your group so successful (whether it was writing e-mails, making contact with other 
teachers and the city, or just getting your group focused and involved during work time).  
Excellent work throughout this project!  Your interview was so inspiring with your grandma and 
the results of your hard work on this project had a meaningful, real-world effect on people’s 
lives.  You made the run a possibility with all of your hard work, organization and going the 
extra mile in every direction. You should be very proud of yourself! 
 
Hugs and high-fives, 
 

      Ms. Staff 
 
Environmental CHANGE – Working Together and Setting Achievable Goals 
 
Mission Statement: We are an environmentally conscious group that sells food, such as brownies and 
pizza, to raise money to buy trees to plant in our surrounding environment.  Our goal is to plant the 
environment with positive change and environmental re-birth! 
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The Environmental Change group formed an understated, hard-working, social activist organization.  This 
group was made up of four students I would have never thought to place together, but they were united by 
their passion to improve the earth and the environment.  They researched a variety of environmental 
organizations and decided to begin their quest to plant more trees.  When we had group check-ins during 
project work time, I was consistently impressed by the soft-spoken manner with which this group was 
getting their work done and making their necessary community connections.  In a classroom full of 
particularly high-energy and outspoken eighth graders this year, this group marched to their own, slower 
and steadier drummer in the back left corner of the classroom throughout the Social Business Project.    
They taught me what a group can accomplish together when they are given the time and space to work 
together and create their own path.  Almost a month after the project was over, one of the students arrived 
with a jacaranda tree in her mother’s minivan.  They bought the tree with money from after school sales 
of pizza and homemade brownies.  They had already met with the school architect and had the tools they 
needed.  They wondered if they could go plant the tree with me on my prep that day.  It is not often I get 
approached an hour before the start of school by three enthusiastic 8th grade environmentalists who are 
standing at the base of the stairs with a jacaranda tree they have just purchased.  Needless to say, it was an 
uplifting and memorable morning. 
 
The “Believe It” section of the writing piece for each group called for a description of the group’s vision 
for their project/organization and a specific outline for how they planned to achieve their goals. The 
student in charge of writing the “Believe It” section of their group’s web page and grant application wrote 
the following: 

Believe It 
The future we see for our social business is the future we hope everyone sees for the world. We 
want the trees we plant to grow big and live long. We want our actions to inspire others to follow 
and take after us. We want to raise enough money to plant at least five trees and we’re going to 
increase the number we intended to reach if our business is more successful than anticipated. 
We’re going to raise money by starting fundraisers and bake sales around our school. When we 
get enough money to buy and plant a tree, hopefully people will notice that tree and start to be 
more aware of the situation going on with the environment and the gases that are being let into 
the ozone. We know it may take a lot of money, maybe thousands of dollars for just five trees, 
but it’ll be quite worth it. We’re going to place the first tree on campus somewhere a lot of 
people will notice it. We want people to know what we do and why we do it, and have them 
agree with us and help us out. Hopefully, we can inspire a lot of people with our simple 
dedication for a better world. We know our actions can go a long way. If we are supported, we 
can plant more trees for the better of the planet. 
We want our environment to have air that’s really fresh, and we’ll get that one tree at a time. We 
believe we can achieve these goals because all it takes is one step, one tree, at a time and we 
know we can get there. 

Empowerment – Building strength and confidence through teamwork 
 
When this group was asked if they personally had the power to make positive change, one group member 
responded that she was Somewhat likely to and the other 3 group members chose oh yeah!. 
 
Do you think you personally have the power to help make positive change? 
 
Definitely not   Not likely  Somewhat likely  oh yeah! 
 1                  2    3          4 
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One student who circled oh yeah! explained, “As I said earlier, it’s because of this project.  Being able to 
work together to achieve something is great.”  This student and the group, in general, illustrated that in 
order for service-learning experiences to be meaningful, they have to be social experiences where students 
work together.  Another group member added that she thought it was evident that they had made a 
positive change “because we actually made money.  We actually are giving the money, the trees, back to 
where it came from.” I liked her vision that the money was basically being replanted in the form of trees.  
A student who came to me overwhelmed and with doubts throughout the project, wrote in the end: “When 
I first started since we are kids I thought we won’t make a difference in the world, but after this project I 
knew we accomplish a lot and help the world go one step into the bright future.”  
 
In the end, three out of the four group members felt they had the power to make positive change and 
reported feeling more empowered after the project than they did before.  The fourth group member only 
felt that it was somewhat likely that she would be able to make a positive change “if I can get materials.”  
She also felt that she was no more or less empowered after the project, because as she wrote, “I knew a lot 
of this stuff already.”  She was absent often during the project and even missed planting the jacaranda tree 
on campus with her group.  I was disappointed that one of the group members felt less engaged than the 
rest of the group.  Why was she less engaged and therefore less empowered by this project? 
 
Engagement – Engaging with professionals and the earth 
 
The group member who was least engaged in this project struggles to focus in all of her classes.  She 
often gets completely swept up in drawings that are unrelated to the task at hand.  She reflected on the 
struggle to stay engaged when she wrote, “I lost track for like 1 min then I was on it.”  Her group 
members talked about how she contributed, but they had to remind her to focus at times.  She had positive 
things to say about all of her group members and the experience in her written reflection, but did not feel 
particularly engaged or inspired by the project.  Yet, she did write that she was most proud of the fact that 
she felt her work “made people believe that you can make your big wishes come true.” Even though she 
did not report that she felt empowered by this project, I thought it was interesting that her goal was to 
empower others through her work.  I have high hopes for this student in the future, but I am still 
struggling to find ways to help her become more engaged and invested in her class work. I was 
disappointed when she was absent the day her group planted the tree.  That was a key moment to celebrate 
the fruits of their labor and something I wish they could have all celebrated together. 
 
The rest of this group was consistently engaged with the work associated with this project inside and 
outside of the classroom.  They were actually more productive at reaching their goals outside of 
classroom time.  During class, they shared results of their efforts with each other, scheduled necessary 
meetings and worked on posting and revising their writing online.  One student reflected, “I talked to the 
guy who is going to sell us the tree, worked with the architect figuring out where we are putting it, made 
brownies for each bake sale, and wrote and finished my piece of the grant.”  Another student recalled how 
she had interviewed someone working in the Sierra National Forest, created the group blog for the group 
to post their writing on, and brought cake for bake sales.  This group did an excellent job sharing the load.  
When they ranked how each group member contributed, they gave each other consistently even scores.  
They definitely brought a lot of energy to their work inside and outside of the classroom (which was most 
evident as they dug the hole for their jacaranda tree).  Nothing says engagement like sweating outside 
together while digging a hole and mixing manure. Students show-cased their engagement by meeting the 
challenges of their project with a level of “discretionary energy” required to get the job done, as Price 
(2010) referenced as a key component of engagement.  
 
Perseverance – Adapting goals to make them achievable 
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I was curious why this group was able to persevere and dedicate time outside of school to their project.  
How were they able to stay engaged and dedicated a month after the project was over?  I knew the 
members of this group had challenges outside of school from swim team commitments to large families 
that they helped cook for to long bus rides with transfers to and from school, every day. I asked them 
what helped them persevere to reach their goal a month after the project ended. How were they able to 
dedicate themselves to having pizza and bake sales after school for the weeks required to raise enough 
money for their jacaranda tree? One student talked about the importance of the team he was a part of, “Of 
course, you’re going to need good helpers, so good teammates to help you with your social business.  You 
can’t do a social business by yourself, so teamwork is the best way.”  Each group member talked about 
how they relied on one or more group member’s help or feedback for each step of the process.  Because 
they knew the whole team was counting on them for each assignment, they did what they needed to do 
not to let their group mates down. Another student talked about how she felt the community members 
they were working with took them seriously, so she took herself more seriously. “What I thought I was 
most proud of is when we went to talk to the architect and he gave us the ok and we are actually working 
with him.” 
 
The group also adjusted their expectations and goals when they felt they needed to in order to achieve 
success.  For example, in the end, the group felt successful after they raised enough money and planted 
one tree, instead of the initial goal of planting five mentioned in the “Believe It” writing piece at the start 
of this section.  One of the group members attributed their sense of accomplishment and perseverance to 
setting achievable goals for themselves.  “I think our social business was more affordable than other 
groups.  A tree, not that big, only about 10 feet, only costs like 156 bucks and that’s affordable to us and 
what we can actually do.  And that’s a reason our social business succeeded.”  While WANTED T-Shirts 
did not want to scale down their initial, big idea to experience small-scale success, Environmental 
CHANGE was willing to adjust their vision and goals as they needed to throughout the process.  Feeling 
successful and physically planting a tree in the end was the most important objective to Environmental 
CHANGE, so they did whatever it took to make that happen (adjusting their vision, working after class, 
talking to the architect, etc.). 
 
Also, students reported taking great pride in their accomplishment of planting a tree for all of the students 
in our village of schools to enjoy.  They felt their work was important and could have an impact on others. 
As one student said, “My mom says that not a lot of people actually make a thumb print on this world, 
meaning like, not a lot of people help the environment and when you die, not a lot of people will 
remember you.  We’re just trying to get our name out there, so that other people will join in.”  When I 
asked him what he meant by getting their name out there, he told me,  “We’re going to put a golden 
plaque on that tree saying our mission statement of Environmental CHANGE.  When kids walk by, I want 
the kids to see that kids can actually make a difference in this world and so they can go out there and plant 
more trees.”  I connected with this student’s reflection on the challenges they faced together and how the 
hard work felt worth it in the end.  I felt the same way about this project as it came to an end. It was 
exhausting and overwhelming at times, but I was so impressed by the “thumbprint” students made on 
their community.  They were rightfully proud of their work and the impact they had made.  
 
Below is an example of a letter I wrote to one of the team members (Karina is her pseudonym): 
 

Dear Karina, 
 
I was so impressed by the way your group really worked hard throughout this project and long 
after it was over to make environmental change a reality.  Your jacaranda tree is a great tribute 
to your group and all that you stand for.  I love your mission statement and your passion for 
planting trees and inspiring others to do the same.  Your group is definitely a model I will use for 
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future groups of students working to create a social activist group.  You identified a cause you 
thought was important and you raised money and awareness until you had reached your goal.  
You showed that anything is possible when you are willing to work hard to reach your goals.  
You really took the initiative to work with Mr. Gerber and to complete all of the fundraising 
possible.  You should be very proud of all of your hard work! 
 
Your group members definitely recognized your hard work throughout this project.  Thank you 
so much for your honest and thorough reflection.  You are such a strong, quiet leader, who is 
consistently leading by example.  I was so impressed by the way you worked with Mr. Gerber, 
the architect, how you researched trees so thoroughly and how you took responsibility for 
purchasing and delivering the tree to school.  I hope that you feel proud and accomplished every 
time you see that tree and that you continue your mission of planting more trees.  Excellent work 
throughout this project from planning, fundraising, writing, presenting at exhibition and then 
finally, with the planting of your tree! 
 
Sincerely, 
 
Ms. Staff 

 
CONCLUSIONS AND IMPLICATIONS 
 
Honestly, I was relieved when the Social Business Project came to an end this year, but I am also excited 
about kicking off the project with my next group of 8th graders next year.  Having students out 
volunteering, planting trees, planning runs, calling community members, making and selling bracelets, 
designing skateboards and pulling themselves and me in every different direction is exciting, but 
challenging to manage.  Yet, there is nothing better than having a classroom of students engaged in their 
chosen tasks designed to improve the community.  That true, deep engagement is something that takes 
students further than I could ever lead them as their teacher.  Although I went into this project motivated 
by the desire to empower my students and teach them about social entrepreneurship, I am leaving this 
project more interested in cultivating this sense of deep engagement that David Price (2010) wrote about.  
Through deep engagement, I want to help my students become resilient and perseverant.  With 
engagement and perseverance, empowerment seems sure to follow. My students who reported feeling 
empowered by this project were the same students who were the most engaged and were part of groups 
who were perseverant.   
 
I hoped that the Social Business project would empower my students.  I wanted them to grapple with 
some real-world problems and come up with solutions they could participate in working towards.  The 
fairly simple, wide-open instructions of this project led to a wide array of social business endeavors, 
social service organizations and social activist groups.  I hope my students learned as much as I did from 
the project. 
 
Based on my findings, there are certain characteristics of successful groups working together to create 
social change that I will  discuss with my students in future years.  I hope that by providing my students 
with this set of characteristics as a guide, it will promote a sense of success, engagement, empowerment 
and perseverance within their groups. At the start of the project next year, I will give each student the list 
of characteristics below for them to reflect on in the formative stages of the project, as well as throughout 
the project: 
    

Personal Connection: You have chosen a cause that you have a deep, personal connection 
with. 
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A Plan of ACTION with Adaptability/ Flexibility: You have developed a plan with the full 
intention of bringing it to action, even if that involves working outside of class and beyond the 
duration of the project. When faced with challenges, the group is flexible and can adapt their 
plan to be successful. 
Meaningful Community Connections: You have sought out relationships with adults in the 
community who take your work seriously and will support you.  Who are these adults?  How 
does the community value what you are doing? 
Educating Others: You will educate others about the issue you have chosen and how they can 
help. 
Sharing the Work Load Evenly: Each group member contributes evenly and follows through 
with what he/she says she will do for the group. 

 
Below I discuss each of these characteristics, why they are important, and how educators can support 
students in cultivating them. 
 
Importance of the Personal Connection 
 
In Price’s article on engaging students, he describes the first characteristic of an engaging project as one 
that is “Placed: it reaches, and has relevance to, students in the space that they inhabit, connecting with 
the student’s family/community and interests outside of school,” (2010, p. 24). HTMMA Thinks Pink, the 
group that created a social service organization to fight breast cancer, experienced the greatest level of 
success during this project and professed the greatest personal connection with their cause.  They got over 
400 middle school students to participate in their Race for the Cure and they raised almost $2,000 to send 
to the Susan G. Komen Foundation.  They were so successful because they were personally connected and 
invested in their cause.  As one student wrote as advice to future entrepreneurs, “I would say just really 
pick something that connects with yourself.  For example, with breast cancer, I have a couple family 
members with breast cancer, so that’s really what drove me to really finish out this project really strong.  
So just pick a topic that really connects with yourself.”  This group constantly referenced their personal 
connections when I asked them why they thought they were so successful, why they felt empowered and 
what helped them persevere.   
 
WANTED T-Shirts was less connected to their cause.  They cared about child abuse after researching 
their issue, but they did not have the deep, personal connection HTMMA Thinks Pink had before even 
starting the planning phase of the project.  When they came up against roadblocks, they reflected on them 
and wrote about them instead of working hard to overcome them and change their plan to make it a 
reality. As one student wrote, “We tried to carry out this project ourselves but we ran into a major 
obstacle when we noticed that on the small scale we are in and due to major time constraints, no shelter 
would be able to follow through on our plan.”  Instead of changing their plan, they asked if they could 
write a hypothetical paper about what would happen if they had the means to make their large-scale plan a 
reality.  Unlike HTMMA Thinks Pink, which was willing to stop at nothing in order to make their plan a 
reality, or Environmental Change, which was willing to scale down their tree planting operation in order 
to feel at least small success, WANTED T-Shirts was unwilling to compromise their plan in order to 
experience smaller-scale action and success. Partly due to their lack of a personal connection, a 
hypothetical solution seemed like a viable option. 
 
Lessons Learned & Tips for Teachers: A student’s personal connection to a project seems to set the 
foundation for authentic engagement.  It is not easy for all students to identify a cause they feel personally 
connected with, right away, but all students have a passion or connection waiting to be tapped into.  At 
the start of our social business project, students responded to the Quick Write prompt: What are some 
issues you would like to address in our community and why?  Next year, I will change the wording to: 
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What are some issues you have a personal connection to and would like to address in your community?  
Please, explain why. 
 
This initial question inspired a variety of answers.  Some students wrote over a page and other students 
did not know where to begin.  I read all of their responses and drew a list of causes from their writing.  I 
posted the list of possible causes to care about on the board.  The next day, students advocated for 
different causes written on the board.  A cause had to be advocated for and seconded in order to stay on 
the board.  The list shrank and grew throughout our classroom discussion.  The next day, students had to 
fill out a personal interest survey and select the top three causes that they felt most passionate about.  I 
formed their social business groups based on these passions.  Next year, I would ask students more 
explicitly to choose causes they have a personal connection with.  Also, in the first few meetings of their 
social business groups, I will give students time to reflect on the personal connection they have to their 
cause the evolving plan they are creating together. 
 
Developing a Plan of ACTION with Adaptability and Flexibility 
 
Though I allowed WANTED T-Shirts to stay with their big idea and write a hypothetical reflection on the 
potential of their plans, their engagement and perseverance levels went way down without direct action.  
If they had been able to scale down their model, or if they had been told from the beginning that they 
needed to have the full intention of bringing their plan to action, they would have had something more 
tangible (than a hypothetical business plan) to be engaged with. Paolo Friere pointed out the importance 
of breaking free of plans when they hold a group back from making positive change.  The group has to be 
willing and able to adapt and change when necessary.  Friere wrote, “instead of following predetermined 
plans, leaders and people, mutually identified, together create the guidelines of their action” (1982, p. 
183).  HTMMA Thinks Pink became a team of leaders trying to answer complex questions about how to 
make a positive impact and fight breast cancer.  They broke free of the “predetermined plans” of the 
Social Business Project when it held back their progress. They did not follow a predetermined plan and, in 
fact, in the end, their plan was not even a social business.  But they created guidelines for their action that 
would work in response to the roadblocks and challenges they faced.   
 
HTMMA Thinks Pink was more dedicated to their cause than they were to their initial social business 
plan, which allowed them to be more flexible than other groups who were less invested in their cause and 
more invested in planning a social business model. As one student from the HTMMA Thinks Pink group 
said, “I have learned all the school stuff, but the stuff that wouldn’t be on a test is you will be rejected and 
fall and at the beginning if Susanne G. Komen didn’t accept us, it could be over, but we kept going, 
learning from that [that they needed money].  We got right back up again.”  This perseverance was made 
possible by their determination to make a meaningful, measurable difference.  They were determined to 
bring about real action.  This involved working outside of class and beyond the duration of the project.  In 
fact, the 5k run did not take place until weeks after the Social Business project was officially over.  
 
Environmental Change had a similar dedication to this desire of bringing about real, measurable action.  
When they found that their goal of planting at least five trees may be too grand to start, they were 
determined to reach a more manageable goal. As one student from the group said, “I think our social 
business was more affordable than other groups.  A tree, not that big, only about 10 feet, only costs like 
156 bucks and that’s affordable to us and what we can actually do.  And that’s a reason our social 
business succeeded.” They showed that making a change was their greatest motivator, so they were 
willing to adapt their plan to make a difference.  Much like HTMMA Thinks Pink, their top priority was 
action.  They were also willing to go shopping for a tree outside of class and plant the tree before school, 
weeks after the official end of the project.  
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Lessons Learned & Tips for Teachers: Next year, I will share the case studies I provided throughout this 
study with my students as they begin their work to create positive social change.  I will not give the option 
of creating a hypothetical plan as their final product and I will explain why that is the case.  I will show 
them examples like Environmental CHANGE, who had to scale down their goal in order to make it 
achievable.  I will also point out how HTMMA Thinks Pink had to change their plan completely before 
they were able to experience any measurable success. 
 
Besides using models from the previous year, I will also create an Adaptability and Flexibility wall in our 
classroom.  This will be a place where students can post questions or roadblocks they are facing as a 
group or individual and we will brainstorm possible solutions as a group before project-work time begins, 
each day.  Next to the place where questions and challenges are posted, there will be a place where 
celebrations of adaptability and flexibility are posted. I will gather examples of groups being flexible and 
adapting their plans and hopefully eventually students will begin gathering and posting their own 
examples throughout the project.  Adaptability and flexibility are the keys to perseverance, and 
perseverance begets perseverance.  Hopefully, by celebrating examples of perseverance as they arise, 
more groups will become perseverant.  
 
Meaningful Community Connections 
 
The Environmental Change social activist group valued their community connections, above all.  While 
HTMMA Thinks Pink drew the most inspiration from their personal connection to the cause of breast 
cancer and how it affected family members, Environmental Change seemed most driven and inspired by 
the community members who took interest and supported their efforts.  One Environmental Change group 
members wrote, “What I thought I was most proud of is when we went to talk to the architect and he gave 
us the ok and we are actually working with him.”  Environmental Change interviewed rangers, talked with 
the school's architect, bought their tree form a local nursery and basically felt their efforts were being 
valued and celebrated by the adults and community members they worked with. 
 
HTMMA Thinks Pink used their personal connection to their cause to forge meaningful community 
bonds.  They invited a close family friend as a guest speaker to their 5k.  They let the Susan G. Komen 
Foundation know what they were doing and they showed up to their event with news cameras.  One group 
member invited her whole family to participate with pictures of her aunt who had recently passed away on 
their t-shirts. Shore wrote in The Cathedral Within that “the most successful efforts to create social 
change are more rather than less inclusive, drawing on the shared strength of not just the experts, but the 
entire community” (1999, p. 265).  The students and I experienced the findings of this statement first-
hand as the groups with the most meaningful community connections experienced the greatest success. 
 
WANTED T-Shirts tried to create a meaningful community connection with the Polinsky Center, but their 
idea was turned down, much in the same way that the Susan G. Komen Foundation had turned down 
HTMMA Thinks Pink’s initial plan for an Adopt-a-Family program.  Yet, what was it that allowed 
HTMMA Thinks Pink to persevere and pushed WANTED T-Shirts towards a hypothetical social business 
plan?  The major difference was the initial attachment to the cause they chose.  HTMMA Thinks Pink was 
determined to pursue other avenues to make meaningful community connections for support.  WANTED 
T-Shirts became more interested in learning about the social business model than pursuing other avenues 
to action.  This can be explained by their one attempt at making a community connection being thwarted, 
which led them to stop seeking these connections.  If they had made a meaningful community connection, 
I have full confidence that their plan would have quickly left the realm of the hypothetical. 
 
Lessons Learned & Tips for Teachers: It can be challenging as a middle school student (because of age 
constraints) to forge strong, meaningful connections with social service organizations in the community, 
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at least when it comes to volunteering or becoming directly involved with the organization.  As I 
struggled along with my students to make these connections, I realized that direct involvement with 
specific community organizations should be set up by me, as their teacher, prior to the start of our project.  
I would like to set up volunteer opportunities that our class can participate in that I know will be 
welcomed by the community organizations that I contact previous to our day of volunteering and service.  
By volunteering for a few different community organizations, my students can get a sense of what 
working directly for an organization looks and feels like.  Then, hopefully they will feel equipped to make 
a stronger connection in person. 
 
Next year, I will require that every group makes a community connection during our Social Business 
Project.  This connection could be an expert in the cause they are working to help, someone who works at 
a community organization they want to support, or a parent/community member with a set of skills that 
could help them achieve their goal as a group.  I will dedicate a week to solidifying that community 
connection before a group can move on to the action phase of their social business plan.  In class during 
this week, we will be reading a novel about what? and building background knowledge.  Creating a strong 
community connection will be part of the background knowledge a group must solidify before making 
their plan a reality. 
 
Educating Others 
 
WANTED T-Shirts was perseverant in their pursuit of knowledge and developing a detailed, hypothetical 
social business plan they hoped to inspire others to pursue. In a way, their refusal to bend and change their 
model was its own form of stubborn perseverance, or at least dedication to their plan.  They seemed to see 
the knowledge and the plan as the end goal, rather than measurable action. This group got the most 
fulfillment out of their exhibition presentation where they got to publicly share the information they had 
learned. As one student said, “My favorite accomplishment during this project was the exhibition because 
we all knew our stuff.  It felt good to get compliments by strangers.”  This desire to educate others was 
felt most deeply by groups with hypothetical social business plans like WANTED T-Shirts.   
 
HTMMA Thinks Pink, though invested in their presentation and education of the audience at exhibition, 
were most interested in encouraging people to come to their event and support their cause financially.  
The action and fundraising became the top priority for HTMMA Thinks Pink, while WANTED T-Shirts 
made their top priority educating others. Bornstein, who wrote How to Change the World: Social 
Entrepreneurship and the Power of New Ideas (2007), would see that education step as a key to 
promoting social entrepreneurship within the students themselves and those they educate. He asks the 
hopeful questions: “Will social entrepreneurship take off in the decades ahead the way business took off 
in recent centuries?…How many more people would be drawn to this line of work if the path were better 
known?” p. 284). WANTED T-Shirts saw the value in sharing what they learned about social 
entrepreneurship and a possible plan that an aspiring social entrepreneur could make a reality.  The seeds 
of social entrepreneurship are planted in each student who participated in the project and who attended the 
exhibition.  Whether they will tend to those seeds in the future is yet to be seen.  
 
The actions themselves, planned by groups who made their plans realities, could be seen as educational 
tools for the community. While participating in the HTMMA Thinks Pink 5k, over 400 middle school 
students learned about breast cancer from two survivors who spoke, and from the statistics and 
information shared when they got their permission slips to participate in the event. By planting a tree on 
campus, Environmental Change was educating the school community about the value of environmental 
stewardship.  They were leading and educating by example. One student explained their mission in 
planting the tree was “to show people that if we plant a tree here, anyone else can do it, too.  And we’re 
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helping the environment.” Another student added that they were inspiring others to plant trees by 
“planting a tree of our own.” 
 
Lessons Learned & Tips for Teachers: Next year, I will require that students participate in two 
exhibitions for our Social Business Project.  One exhibition will be a school-wide presentation for all of 
the students in the school to be invited to (as we did this year).  This will help get the word out for 
fundraisers, events and information that each group wants the student body to know about.  The second 
part of the exhibition will be different for each group.  They will be required to exhibit the positive change 
they have set out to make.  This may be exhibited in the form of a school-wide event or a tree planted on 
campus.  This could be a feature article submitted to a local newspaper about their cause or a community 
meeting about an issue the school needs to address.  Each group will be responsible for planning their 
second exhibition of the positive change they have made for their chosen cause, with the goal of educating 
others in the community. 
 
 
Sharing Work Evenly 
 
Planting a tree was definitely a shared endeavor that highlighted the power of a cohesive group that shares 
the workload.  One group member was the main contact with the school architect who set up where the 
tree would be planted.  A different group member was the one who kept the money they fundraised and 
eventually bought the tree with it.  Yet another group member was the one who was in charge of the 
weekly fundraisers after school in order to make the purchase of the tree possible.  Each group member 
played a key role, leading one of the group members to reflect, “Being able to work together to achieve 
something is great.”   
 
Similarly, one of the group members from HTMMA Thinks Pink wrote, “It [the contribution of each 
group member] was pretty even because I felt like I did a lot of work, but my group contributed a lot of 
the work, too.  The work load was completely fair.”  A “completely fair” distribution of work among a 
group of eight is no easy feat, but when it came to highly engaged, empowered and perseverant groups, 
everyone seemed eager to participate and do their part.  Those teams that felt successful in the end shared 
the load evenly.  One of the HTMMA Thinks Pink group members tried to explain that feeling of being 
part of a successful team: “Success is not when every one of your things go according to plan, but when 
you handle it all well then it turns out even better than before.  When you are proud of whatever you did.  
When you see people looking or attending that thing and you feel so good and that feeling your stomach 
to be able to go up and say that is mine.  If that makes any sense.” 
 
Those groups who took pride in what they accomplished also reported feeling that the workload was 
shared, evenly.  WANTED T-Shirts, though they did not make their plan a reality, did report that they felt 
the workload was evenly shared.  The couple groups who struggled most throughout the process, 
struggled because of tension within the group, mainly stemming from clashes in personalities and an 
unfair distribution of work.  Yet, it seemed when they were engaged and feeling empowered, those 
tensions seemed to disappear as their focus became consumed by a measurable goal they were striving 
towards together. 
 
Lessons Learned & Tips for Teachers: Sharing the load is perhaps the greatest challenge of group work. 
Anyone, who has taught middle school and experienced the precarious and unique dynamic of group 
project work, knows that a group of middle school students do not always share the workload evenly. If 
every group member has a personal connection to the cause of their group and feels empowered to make 
change, then sharing the workload should come naturally – because it is an important means to an end.  If 
all of the other characteristics of a successful group working towards social change are met, then sharing 
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the work evenly will come more naturally.  Yet, there are definitely important individual roles that need to 
be set up within a group so that each group member feels important and valued.   
 
I required that each group write a grant together and each group member was in charge of writing a 
different piece of that grant.  Without the contribution of each group member, the grant would not be 
complete.  Here is the link to the writing assignment for each group of four and each group of eight.  I 
also required that each group create a blog together where they posted what their group accomplished 
together each week.  This could be a video-blog, a written reflection or a photo essay.  Each group 
member took a slightly different perspective and helped paint a full picture of how the group was working 
together and what they were accomplishing.  All of the students knew that their final grade relied on 
completing their required writing piece, completing their blog reflections and on how they were ranked by 
themselves and their group members as a contributor.  Here is a link to the final group work reflection that 
each group member completed individually. 
 
Next Time Around… 
 
I saw how powerful deep engagement can be as I watched HTMMA Thinks Pink make their 5k run plan 
into a hugely successful community event.  They were driven by personal experiences and a deeply felt 
commitment to and passion for their cause.  Shelley H. Billig, a leading researcher on service-learning 
and community engagement, wrote, “Meaningfulness was related to students’ developing their own ideas 
and making important decisions about service projects, feeling efficacy in their work, and feeling 
challenged by the tasks in which they were engaged” (Billig 135).  The challenge of allowing students the 
freedom and choice to drive their service projects (in order to feel efficacy in their work) while supporting 
them through the inevitable roadblocks is daunting, but well worth the struggle.  
 
I plan to design a year-long social business experience this summer that our whole team will participate in 
throughout the year. This will provide  a starting point and something we can reflect on as a group before 
students break up into smaller interest groups to design their own service organizations. As I design our 
class-wide social business experience, I will take the lessons learned from our experiences this year.  I 
will start with a cause and organization I am passionate about (right now I am making connections with 
the Refugee Network in San Diego).  I will make sure I make a strong community connection with the 
organization and the children who use their services before finding out what that organization needs and 
how we might help support them, as a class.  I will plan out how every student in the class can be 
involved in some way and share the load, whether we participate in a class-wide tutoring or sports 
program.  Lastly, I must remember that my main goal must be to make a positive difference and empower 
those who work for and use the services of the Refugee Network.  Therefore, I must be flexible and 
adaptable when working to achieve that main goal and not allow my main goal to evolve into coming up 
with a social business plan.  I must make the end goal coming up with service action.   
 
So, in the end, my question has changed.  I am no longer wondering what happens when social 
entrepreneurship and the new capitalism becomes part of my classroom curriculum.  Instead, I am 
exploring what happens when I push students to identify causes they are passionate about and create real, 
meaningful change.  I am confident that the answer to this new question will involve an increase in 
students’ engagement, empowerment and perseverance. 
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Final Reflection 
 

The idea of creating social businesses with my 8th graders really excited me and still does.  Once I read 
about Muhammad Yunus and the Grameen Bank, I was hooked on this idea of micro-financing and 
creating businesses that set out to maximize social good rather than monetary profit.  But that seed of an 
idea that came from reading and initial research, became this HUGE, and at some times quite 
overwhelming, endeavor. 
 
My initial question was: What happens when social entrepreneurship and the new capitalism become an 
integral part of my classroom curriculum?  I wanted the answer to the question to be an educational, 
inspiring, empowering, engaging, growing experience for all of my students.  That’s what I wanted to 
happen. 
 
And I can honestly say that, as a teacher and a grad student, I had an educational, inspiring, empowering, 
engaging, growing experience this year. I grew as a teacher and a learner, and I listened closely to the 
reflections and thoughts of my students in relation to the social business curriculum I thought that I was 
designing for them, but that I quickly realized we were designing together. Throughout this process, I 
wondered if my students were getting as much out of our work together as I was. Now, I wonder how I 
can make the experience better for students next year. 
 
My data collection methods evolved throughout this project.  Originally, I thought I would look most 
closely at how my students’ defined success before the project began versus after their participation in the 
Social Business Project.  My assumption that they would have a profit-driven definition of success was 
definitely a misconception.  As I read the well-rounded definitions my students had for their own personal 
success, I realized that I did not need to focus on broadening those definitions. When asked to define 
success, students wrote answers like: “Success doesn’t have to be like rich and stuff, success is more that 
you have a happy life and loving family.” Another student wrote that success means “joy and hard work.  
To achieve success you need to work hard and be focused in every way and of course, when you achieve 
that success, you feel joy.”  Another common theme was expressed concisely by one student who wrote 
that success is “knowing what makes you who you are and demonstrating your identity and passion to 
others.” After reading their responses, I wanted to celebrate their responses, rather than change them.  So, 
that’s what we did.  We celebrated their visions of success and I changed the focus of what I hoped my 
project would achieve.  Most of all, I wanted to empower my kids through our project.  As with any 
project, I wanted my kids to feel powerful, capable and brilliant.  I wanted them to be as excited as I was 
about social businesses and working together to change the community and the world for the better.  
Many of them were interested by t he idea of social entrepreneurship and the new capitalism right from 
the start. I think it helped that I was genuinely excited about the content I was teaching and learning 
enthusiastically along with them.   
   
When it came time for students to build their own social businesses in groups, the struggle began.  I 
wanted my students to be engaged in the project because of their personal connection with the cause they 
chose.  Yet, some of the students were not as passionate as others.  I wanted them to feel empowered to 
make positive change, but some of them felt overwhelmed by the challenge.  I wanted them to be able to 
overcome challenges and persevere, but some groups wanted to keep their plans hypothetical instead of 
making them a reality, because they felt the reality of trying to make that change was too daunting. 
 
My students and I worked through these challenges and in the end, we persevered.  Although my main 
question never changed, my sub-questions became much more interesting to me.  One question that really 
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sticks with me after analyzing all of my students’ reflections and asking them this same question in video-
interviews is: What allows some groups to persevere and overcome challenges, while other groups hit 
roadblocks and cannot seem to get over them? After looking at data and talking with my students, I 
realize this ability to persevere is tied directly into students’ sense of engagement, personal connection to 
a project and their belief in themselves and their ability to make change.  I wanted all of my students to 
feel empowered by this project and confident in their ability to make a positive difference.  I am not sure 
if I was successful to the degree I wanted to be.  In fact, as a teacher, I find that I am never as successful 
as I set out to be.  I want all of my students to walk away every day feeling loved, fully capable to make 
positive change, and as Paolo Friere wrote, I want my students “to be able to participate in the 
transformation of their world.”   
 
As I talked to students who felt discouraged at points along their social business journey, I realized that I 
have a long way to go in inspiring all of my students to believe in their ability to enact meaningful 
change.  Yet, with these continued conversations and celebrations of perseverance with my students, I am 
learning more strategies to help promote a sense of empowerment and perseverance.  HTMMA Thinks 
Pink far exceeded my expectations of what was possible for this project and they worked on their 5k 
event long after the required project was over.  They were motivated by a personal connection to the 
cause of fighting breast cancer and they worked tirelessly outside of class.  Their success was deeply felt 
by every group member.  They went above and beyond the project expectations.  Their sense of 
engagement and empowerment was not created by our project.  It came from within; the opportunity 
presented by the project just helped to pull it out.  How can I get more groups to be that connected and 
dedicated to their cause, so that my expectations become merely a floor to jump off from, rather than a 
ceiling? Their success story is one I will keep and share for years to come.  It is inspiring and they were 
able to articulate what drove them to success and pushed them to make their event plan a reality. 
 
It felt strange writing a Conclusions section of my thesis.  I have, in essence, concluded that there is more 
work to be done.  I am just as excited to answer my action research question next year, the same one, 
really, with modified sub-questions, as I was to answer it this year.  Yet, next year I will be armed with 
student feedback and strategies that will help the project and all of us feel more successful. So I hope. 
Even when I reviewed my thesis with my students who were in my case studies to get their approval on 
what I wrote about them before I posted it to my web page, my conclusions changed, yet again.  I thought 
I was certain that it was the reality of making social change that most motivated my students, but one 
group insisted that the hypothetical social business plan was key, and that both aspects should be required.   
 
Each time I shared my work and questions with my students, they gave me a fresh perspective. I could tell 
they felt important and valued when I shared segments of my thesis and questions with them.  One student 
who took my thesis home to read it before signing a letter saying she approved of the material to post on 
the web, wrote to me in an e-mail: “Your thesis was the best thesis i have ever read.  It doesn't matter that 
it was the first one it was great.”  Another student from a different case study, gave me back his signed 
confidentiality agreement letter signed by himself and his parents and he said, “It’s so cool we’re a part of 
this study.  I think this will really catch on.”   
 
Sharing my writing about students with the students showcased in my study was a really positive 
experience and helped illustrate to them how important their learning and experience in my class is to me.  
I am continuing to work on my social business curriculum based on their feedback.  I am asking myself, 
right now, what will happen next year when I make social entrepreneurship and the new capitalism an 
integral part of my curriculum with a new group of students?  But, much more importantly, I am asking, 
how can I inspire my kids and spark their passions to really run with a project?  I guess it’s less about 
social entrepreneurship and more about helping kids find their passion and believe in their abilities to 
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make positive change in the world. What happens when students identify real-world problems they are 
passionate about and work together to make meaningful, measurable change? 
 
As teachers, that is the question that we are seeking to answer with our profession.  We are looking at 
real-world problems and challenges that our students face and we are passionate about working together 
to make meaningful, measurable, positive change for the students we serve.  Working on this action 
research project reinforced how passionate I am about being a teacher.  This is my second Masters in 
Education.  Six years ago, I earned a Masters in Education from UCSD.  My action research question  
then focused on how providing an authentic audience for student work affected student motivation.  
Although, I finished writing that thesis six years ago, I still apply what I learned, and keep learning more 
about how audience affects student motivation.  I know that this action research project will also continue 
to influence my practice and life as a teacher and person long after I submit my thesis.  I want to continue 
building social businesses with middle school students and building social businesses on my own in the 
summer.  There is no doubt, I will always be challenged by this project and the implementation of social 
business models.   
 
The pursuit of another Masters degree has proven to me that I am addicted to action research.  I love my 
cohort and the community of teacher-learners I got to be a part of in the High Tech High GSE program.  I 
loved having a reason to learn new things and discuss research.  This action-research experience led to 
deep collegial conversations and amazing leadership opportunities.   
 
Over the last two years, I have found my voice.  I have found myself speaking up at meetings, leading a 
workshop, promoting service-learning experiences through advisory at my school, and even leading 
tuning protocols (something I used to be deathly afraid of taking part in).  As a teacher, I feel like I never 
really know the answers, but it’s the pursuit of those answers that really matters.  I am getting more 
comfortable not knowing and celebrating the little discoveries that get me closer to understanding how to 
be a better, more effective educator.  When I am actively pursuing my own education and trying to 
actively improve as a teacher, I feel more confident in all that I do.  My thesis may be submitted, but my 
action-research will not be over.  I look forward to posting more questions and lessons learned on web 
pages to share with other teachers.  There are so many more questions to pursue. 
 
Probably the most important realization I’ll take away from my action research experience this year is that 
the answer lies in my students.  I only need to ask them for their reflections, their ideas, what they care 
about….and then, as a teacher, I’ll begin to discover the answer. I will continue to ask them more 
questions and  listen to their answers in all of my years of teaching.  Teaching and loving kids is my 
passion.  It is what fulfills me, keeps me engaged and makes me feel empowered.  With the help of my 
students, I will persevere.  I will continue to strive to reach those goals I can’t ever quite achieve, but they 
motivate me to keep trying harder. 
 
Lastly, outside of the classroom and my action research question, I have learned some things about myself 
through this experience that are more about general sustainability, rather than teaching.  The amazingly 
over-packed schedule of being a teacher-researcher has helped me realize how important it is to take deep 
breaths, run in the canyon with my dog every morning, play guitar and spend time with the people I love.  
My action research project was important to me, but I realized quickly that without health and happiness, 
I didn’t have what it takes to be an action-researcher.  We have to love what we do for work and study, 
and make time for what brings us peace and strength, as well.  While I pushed my students to create social 
businesses, I also spent quite a bit of time this year having my students reflect on what makes them happy 
in life and how they can make sure to keep those sources of joy central to their future plans.  At the heart 
of any good project or life, for that matter, is that pursuit of passion, what fulfills us and what motivates 
us to do our very best.  Ironically, as I finish my reflection, my dog is howling at me and nudging my 
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running shoe towards me.  I must take some time to find peace and strength before moving on to my next 
big question…  
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Appendices 
Appendix A - SOCIAL BUSINESS PROJECT PHOTO ESSAY GUIDELINES 

You must choose one of the sections to write and capture a photo about (and create a chart for if you 
choose the “Next Steps” section).  That means each group member will: 

A. Write one polished, multi-draft writing pieces (no more than 1500 characters). 
B. Capture and publish 1 polished, poignant photo in your group photo essay. 

** All together, each group’s photo essay will be made up of 4 short writing pieces, 4 photos and 1 chart. 
(The First Photo will Be Your SB Group Portrait Posted Next to Your Mission Statement.) 
 
CHOOSE ONE WRITING PIECE AND ONE PHOTO/CHART: 
SEE IT: 1) Tell us about the community you are helping or the problem you are trying to solve. 2) 
Provide evidence (statistics, testimony or research) that shows why this is an important problem. 3) Why 
are you the right person to solve this problem? (Max. 1500 characters) 
 PHOTO: Capture the essence of the problem in a photograph. 
 CHART: Create a chart about the research/ statistics associated w/ your problem. 
 
Author: _________________________ 
BELIEVE IT: What is the vision of your project/organization? (Your long-term goal, ie. Decrease my 
school’s energy use) Tell us how you are or plan to achieve your vision, by providing us with detailed 
goals for your project/organization. Please make them as specific as possible. (Change all light bulbs in 
the school to CF lights, Reduce the time lights are left by a 2 hours a day etc.) (Max. 1500 characters) 
** This section must include at least two quotes from an interview conducted with someone who inspired 
you or works with the issue you are addressing. 
 PHOTO: Capture a photo of your goals &your vision or a portrait of the person you interviewed. 
 
Author: _________________________ 
BUILD IT: What's your plan of action? Describe the steps you have and/or you will take to achieve your 
goals. Please detail your role in the project/organization. (Max 1500 characters) 
** Include a vignette, or literary snapshot, of one of the steps of the process your group has gone through 
together.  This should be a funny, poignant, meaningful, touching story that you have experienced. 
 PHOTO: Show the initial steps you have taken and your work as a group/ Capture  
 or recreate the moment in time you focused on during your vignette. 
 
Author: _________________________ 
NEXT STEPS: How would winning a Do Something grant help you achieve your goals? How will you 
measure the success of your project? (Max. 1500 characters) 
This Should Include your BUDGET: You are the numbers person in your group.  You must stay 
organized and keep your group financially responsible.  If you receive money from the grant, you will be 
responsible for keeping your group true to your budget. 
 CHARTS: This will be an organized, Excel spreadsheet of all of the costs +   
 projected profits for your social cause. 
** If you are not asking for money, come see me!  Your budget will be based on input of labor and time 
to create projected results. 
 
Author: _________________________ 
BY THE END OF THE PERIOD TODAY: 
  Plan your social business group photo for tomorrow (costumes/pose/lighting/photo technique) 
Write the first draft of your writing piece for section A and sketch the design for your photo. 
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___Title:_______________________________________Author:________________________________
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Appendix B - Personal Change Reflection 

 
1. How successful were you in creating personal change? (Circle one) 

 
      1…………………..2…………………..3…………………..4…………………..5 
I wasn’t and             I tried, but    I really tried,        I created change,       It totally  
I didn’t try.            not very hard.     but it didn’t           but I’m over    worked and 
       It didn’t work out.         work.               it, now. I will continue 
          what I started. 
 
Explain why you were successful or unsuccessful this week in creating personal change: 
 
 
 
 
 
 
 
 
 

2. How did you measure your success? 
 
 
 
 
 
 
 

3. Please, share any stories of success (or great efforts) you experienced this week in your attempt to 
bring about personal change: 

 
 
 
 
 
 
 
 
 
 
 
 
 

4. What was the most challenging part about making personal change a reality? 
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Appendix C - PRE-SOCIAL BUSINESS PROJECT SURVEY 
 
1. Tell me everything you know about capitalism. 

 
 
 
 
 
 

2. What is your role in capitalism? 
 
 
 
 
 

3. How can business owners be contributors to community? 
 
 
 
 
 

4. Where/how do you feel you can have an impact on your community? 
 
 
 
 
 
 

5. What do you want to change most about your life? 
 
 
 
 

6. How would you go about making that change happen? 
 
 
 
 

7. Do you think you personally have the power to help make that change?  Circle one and then 
explain your answer. 

 
 Definitely not   Not likely  Somewhat likely  oh yeah! 
 1          2    3         4 
 
Please, explain the number/ranking you chose: 
 
 
 

8. What do you want to change most about this school? 
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9. How would you go about making that change happen? 
 
 
 
 

10. Do you think you personally have the power to help make that change?  Circle one and then 
explain your answer. 

 
 Definitely not   Not likely  Somewhat likely  oh yeah! 
 1          2    3         4 
 
Please, explain the number/ranking you chose: 
 
 
 
 
 
 

11. What do you want to change most about this world? 
 
 
 
 

12. How would you go about making that change happen? 
 
 
 
 

13. Do you think you personally have the power to help make that change?  Circle one and then 
explain your answer. 

 
 Definitely not   Not likely  Somewhat likely  oh yeah! 
 1          2    3         4 
 
Please, explain the number/ranking you chose: 
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Appendix D - SOCIAL BUSINESS PROJECT REFLECTION 
 

1. How would you rank your contribution to your group throughout the social business project? 
 
1…….....2…….....3…….....4…….....5…….....6…….....7…….....8…….....9…….....10 
I distracted          I was 
my group more           the hardest  
than I helped.        worker in my group. 
 
Explain why you chose this number for yourself: 
 
 
 
 

2. On a scale of 1 to 10, how would you rank each of your group members.  Explain each ranking 
under their name and number: 

 
Example: _Bob___ Rank: ____7___ 
Explanation: Bob did a great job organizing our blog and outside of class he finished his tasks.  He 
wandered during work time in class and made it hard to stay on task in our group at times. 
 
1) ________________ Rank: _______ 
Explanation: 
 
 
2) ________________ Rank: _______ 
Explanation: 
 
 
3) ________________ Rank: _______ 
Explanation: 
 
 

3. What specific tasks did you accomplish for your social business group throughout the project? 
Underline the accomplishments you are most proud of and explain why that piece makes you 
proud.  (Examples – contacting your organization, creating a group blog, building your tri-fold, 
making a movie, keeping the group on task, etc.)  Please, list everything you did and indicate if 
you did it on your own or with the help of other group members. 

 
 
 
 
 
 
 
 
5. After your experience throughout our Social Business Project, do you feel more or less able to make 
positive change to impact a cause you care about? 
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 1     2     3 
I feel less able to    My belief in my ability  I have more confidence 
make positive change   to make positive change  in my ability to make 
than I did before this   is the same as it was   positive change than I did 
project.  I’m discouraged.  before we started this project.  before this project. I’m  
         empowered! 
 
Please, explain which number you chose.  What made you feel this way? 
 
 
 
 
 
 
6. What did you learn from this project? 
 
 
 
 
 
 
7. Will you continue working on your social business idea even though the Social Business class project 
is officially over?  Why or why not? 
 
 
 
 
 
 
8. Would you consider working on a social business in the future?  Why or why not? 
 
 
 
 
 
 
9. Do you think you personally have the power to help make positive change? 
 
Definitely not   Not likely  Somewhat likely  oh yeah! 
 1                  2    3          4 
 
Please, explain the number ranking you chose: 
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